USING THE COMMUNICATIVE APPROACH IN TEACHING ENGLISH FOR SPECIFIC PURPOSES – GROUP WORK
Abstract

Communicative approach, that is communicative language teaching, has been used for many years as the most comprehensive approach in teaching foreign languages. This approach was accepted a long time ago in teaching English for specific purposes due to an increasing demand for professionals who would be able to use their knowledge on an international level, improve and exchange ideas with their colleagues from abroad. The aim of this paper is to describe the communicative approach in teaching foreign languages, its beginnings and underlying assumptions, the emergence and development of English for specific purposes and, finally, to give insight into the advantages of using communicative language teaching in teaching English for specific purposes through description and discussion about research. Research was conducted through a questionnaire filled in by students from the Business School of Applied Studies in Blace upon completing the business English course in the winter semester of 2014/2015. The questionnaire examines students’ attitudes about group work. After the analysis of results and discussion, it is concluded that some of the advantages of group work are creating team spirit, developing creativity, as well as improving communicative competence, while the negative aspects of this type of a teaching method are unequal contribution of all the group members, as well as the time necessary for organizing activities in group work. Finally, several pedagogical implications which could be significant for the improvement of teaching a foreign language are given.
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introduction
This paper pays attention to communicative language teaching, with special emphasis on advantages and disadvantages of group work. Namely, the main aim of the paper is to examine the efficiency of group work and to gain better insight into what steps can be undertaken in order to improve foreign language teaching through this activity. This research is concerned with the students from the Business School of Applied Studies in Blace who, as part of their curriculum, attend the course of Business English for a period of one semester. Having in mind that such students are trained for the affairs of marketing, economics, as well as making business contracts and partnerships, which are often of international nature, it is clear how important and more than necessary communicative competence in English is in order for them to be more successful in their fields of work. Therefore, the need for developing communicative competence in students arises, through different directed activities in class, with group work certainly being a part of it.
What the teacher plans in the syllabus and what is actually realized in class does not completely match. There are different factors influencing the fact that classes are not conducted as designed in the curriculum. These factors concern not only students’ motivation, as well as their attitudes towards learning English, but also the ways in which classes are realized, dynamics and interaction in class. Accordingly, the goals set by teachers in the syllabus cannot be realized all the time. When group work is concerned, based on the questionnaire filled in by students, certain guidelines are obtained as to which aspects of such work should be modified, left as they are or improved, and all with the aim of achieving more efficient results of learning.

Theoretical considerations
Communicative approach in teaching foreign languages and the concept of communicative competence
As the name itself implies, the communicative approach in teaching foreign languages in based on the viewpoint that communication is fundamental and, as such, it is the main goal in learning foreign languages. According to Richards and Rodgers (1986, p. 70), the linguistic theory should be viewed as a part of a more general theory which includes both communication and culture. Owing to Chomskyan revolutionary ideas, first presented in Syntactic Structures (Chomsky, 1957), applied linguists began to recognize the disadvantages od old teaching methods. Chomsky pointed out that structural language theories could not account for the basic characteristics of language, such as the creativity in generating new sentences and the uniqueness of every sentence
; hence, the need for foreign language teaching to focus on communicative skills and not on mastering grammatical structures in a language arose. Namely, British linguists shift the emphasis on a more important dimension of language which had not been paid attention to up to then in teaching – the functional and communicative language potential (Richards, 1976, p. 64). 
Communicative approach in teaching foreign languages aims to develop students’ communicative competence. The term ‘communicative competence’ was first introduced by Dell Hymes (Hymes, 1972), modelled on Noam Chomsky's very famous linguistic concept of linguistic competence. However, the meaning of Hymes' term differs greatly from that of Chomsky.
 Hymes believes that linguistic patterns are not independent structures without context, but are rather used in a certain way in communication. Canale and Swain (1980) also state that communicative competence includes language knowledge and language skills necessary for the acquired knowledge to be used in real communication.


Since the communicative approach mainly focuses on communication, Savignon (2002, p. 7) points to the fact that this is the reason why it seems as if grammar is not important to those who use the communicative approach in language teaching. However, communication cannot be realized unless there is a structure or grammar. Through the model of inverted pyramid (Figure 1) which outlines four components of communicative competence, the author shows that learners of a foreign language gradually increase their communicative competence through practice and experience. 
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Figure 1: Components of communicative competence
– inverted pyramid model
Source: Savignon, 2002, p. 8
Use of the communicative approach in teaching language for specific purposes
Communicative language teaching emerged in the 60s in the British tradition of teaching foreign languages. Up to then, teaching foreign languages was aimed at mastering formal, grammatical rules in language, which could not greatly contribute to more efficient use of language in certain situations and contexts. Methods for teaching foreign languages used up to ten had mostly been based on activities which were concerned with linguistic rules, such as accurate translation of literary texts, learning grammatical rules by heart, repetition of certain linguistic structures and the like.
 Different authors mostly agree about what the aim of communicative language teaching is or what it should strive towards. Thus, Larsen-Freeman (2000, p. 129) states that communicative language teaching strives towards applying the communicative approach by making communicative competence the goal in teaching language an it recognizes the interdependence of language and communication. Similarly, Richards (1986, p. 66) says that the aim of communicative language teaching is: a) for communicative competence to become the aim of language teaching and b) to develop the procedures for teaching four language skills which would confirm the interdependence of language and communication. 
Most activities in communicative language teaching are conducted through pair work or group work and students learn the foreign language by listening to other members of the group use the foreign language and they can produce a greater number of sentences than it is the case in activities where the teacher leads an activity. When working in pairs or groups, there is an increase in students’ motivation and such work enables students of a foreign language to be fluent (Richards, 2006, p. 20). In order to avoid the problem of students not being able to transfer what they learn in class into real everyday situations, communicative language teaching suggests the use of language materials which are authentic for native speakers of the language being learned (Larsen-Freeman, 2000, p. 132). In communicative language teaching, language is viewed as a system which serves for expressing meaning and the basic function of which is interaction and communication.
 In addition, language structure reflects its functional and communicative use. Finally, basic language units are not only its grammatical and structural characteristics, but also the categories of functional and communicative meaning as can be seen in discourse (Richards, 1976, p. 71).

Hutchinson and Waters talk about three trends which contributed to the development of language for specific purposes (1987, p. 6). After World War II, there was a period of economic, technological and scientific development and, therefore, the need for using one universal language in communication was created. That role was taken by English because USA had become a powerful economic force. New generations started learning English not only because of general education, but rather for doing business with international partners, understanding professional literature, instructions for use of various products and the like.
 Thus, English language courses offering exactly what a certain group requires are created. Namely, through the analysis of linguistic characteristics of a certain work area, it is possible to meet the needs of certain groups learning a foreign language. Finally, recognizing the importance of the learner and his needs when learning a foreign language contributed to the development of language for specific purposes.
When speaking about learning a foreign language, it is inevitable to mention the needs of learning a foreign language. The needs of learning a general foreign language emphasize the existence of a certain need itself, whereas in learning a language for specific purposes, both the students and the teachers of the foreign language are aware of the need. This means that the teachers can also more easily determine the needs of their students, that is to include in their syllabi certain situations and contexts which are directly linked to students’ needs. For instance, teachers pay more attention to business vocabulary used in business discussions, meetings, telephone conversations, letters, negotiations, contracts when they design the course syllabus for those who are learning English in order to realize a better communication with their business partners. Needs analysis uses surveys, questionnaires, situation analysis, analysis of the language that emerges in certain professions, as well as linguistic characteristics of certain environments (Richards, 2006, p. 12). Inevitably, this leads to a difference in the choice of vocabulary and grammar which will be dealt with. The choice of texts also depends on the needs analysis and, as a result, the skills which are necessary are not represented in the same way, depending on the situation and context.
prior research
Most scientists and researchers state that students’ motivation and attitudes towards learning a foreign language greatly influence their successful language mastering (for example, Ellis, 1994, McDonough, 1983). Starks & Paltridge (1996, p. 220) point out that learning a language is closely related to learners attitudes towards the target language. Moreover, it is believed that students with a positive attitude towards learning a foreign language improve faster and achieve better results. 

When considering group work, opinions and research results are different. Some studies attempt to recognize which factors generate positive, as well as negative attitudes towards group work. Gatfield (1999), for instance, concludes nationality can be related to exploring different attitudes, while the age and gender factors are neutral. Gardner & Korth (1998) found that students’ attitudes towards the teaching method differ depending on the type of their individual learning styles. This is supported by a research conducted by McLeish (2009), in which students and teacher from University of Technology in Jamaica participated, which concluded that students mostly prefer working individually, whereas at the same time they are aware of the advantages of the communicative approach, such as greater activity of students during class, as well as improving the overall competence of academic research of students.
A study for justifying the introduction of group work in teaching a foreign language was conducted by Amanda Krogstad Jansson (2011) at the University in Stockholm. Namely, she focuses her research on only those teachers who believe that the main goal of group work is to improve students’ oral expression, while, on the other hand, they admit encountering certain difficulties in realizing activities which require group work. The most common difficulties are unequal activity of all member of a group and, therefore, certain students take roles of passive observers, while others, mainly more confident and linguistically competent members of the group have dominant roles in performing the assigned activities.

There have been numerous studies in our country, both theoretical and experimental ones, which aim at applying the communicative approach in teaching a foreign language on a university level. For example, the goal of the study conducted by Basta (2011) is to gain insight into the attitudes of students of Economics, at University of Nis, towards the use of the communicative approach when working in pairs or groups, as well as the efficiency of such work. The results of the study show that respondents express a positive attitude towards certain aspects of pair or group work (for instance, when development of critical thought or team work is concerned), while negative attitudes refer to unequal participation of all members of the groups in activities, such as neglecting certain members of the group.
Research methodology
Since what the teacher plans to realize and what actually is realized is not compatible, the survey conducted describes, among other things, whether the set goals are realized through the use of the communicative approach in teaching English for specific purposes. One of the aims of this paper is to analyze students’ attitudes towards communicative language teaching, activities it represents, with special attention paid to group work.
Research population
The study was conducted among 104 students from the Business School of Applied Studies in Blace, 56 of which are on the second year of studies and 48 on the third year of studies
. 41.3% are male students and 58.7% are female students out of the total number of 104. All students attended the course of business English in the winter semester of 2014/2015. Regarding the age of students, 3.8% are 19, 22.1% are 20, 36.5% are 21, 28.8% are 22 and 8.7% are those who are older than the stated age. All respondents are native speakers of Serbian who attended the course of business English as a obligatory course on their studies.
Research instrument
Data has been collected by means of a questionnaire with the aim of determining students’ attitudes towards learning English through activities which require group work. The form of the questionnaire, which can be found in the appendix, has been partially adapted from the research conducted by McLeish (2011) with the title Attitude of Students Towards Cooperative Learning Methods at Knox Community College: A Descriptive Study. However, certain questions were not used or they were modified, while others were added to suit the topic and purpose of our research. The questionnaire consists of two sections: section A) includes questions which refer to age and gender of the respondents, time spent learning English, as well as the experience in language learning (in school and/or outside school), while section B) examines students’ attitudes towards learning language through group work. The second section of the questionnaire consists of 20 questions which were put in a 5-point Likert scale: 1 = Strongly disagree, 2 = Disagree, 3 = I don’t know, 4 = Agree, 5 = Strongly agree. The aim of the questionnaire is to examine to which extent it is possible to apply communicative language teaching in teaching English for specific purposes. The results are presented in percentages in tables.

Data collection process and research limitations
The data collection relevant for the research required a week, but it should be pointed out that work with students in groups was monitored during the whole period of the winter semester in 2014/2015. The questionnaire was filled in by 104 students who willingly took part in this research. Instructions were given in written form and there was no possibility for additional questions and explanations to be given.
There is a certain number of limitations which must be taken into consideration when interpreting the obtained results. Primarily, the research sample is relatively small, so the results should be considered with caution and it cannot be generalized for greater population. Furthermore, another disadvantage is the absence of interviews with students, the results of which would perhaps affect the final conclusions of this research. 
Results analysis and discussion

104 students of second and third year of studies at the Business School of Applied Studies in Blace participated in the research. In addition to the results analysis, the discussion of the results is presented as well.
Prior knowledge of English – questionnaire results
Regarding prior knowledge of English, Table 1 shows results which point out that all respondents have certain prior knowledge of English. Namely, the results indicate that most students (74.1%) learned English more than eight years; 3.8% students learned English for a period of 1 tо 4 years, while 22.1% respondents learned English from 4 tо 8 years. 
Table 1: Years of learning English
	Number of years
	Number of students
	Percentage

	0
	0
	0

	1-4
	4
	3,8

	4-8
	23
	22,1

	8-
	77
	74,1


Most students responded affirmatively (86.5%) to the question about learning English only in school, while the rest (13.5%) added that besides school, they obtained their knowledge of English in private schools for English language instruction, as well as in private classes, through movies, music, television shows, documentaries, Internet, social networks, during their time spent abroad. 
Prior knowledge of English – discussion 
One of the factors which might influence students’ positive or negative attitudes towards learning a foreign language is their prior experience in learning that language. Results indicate that all students, to a greater or lesser extent, possess prior knowledge of English, which brings us to the conclusion that most of them should express a positive attitude towards activities of group work. In addition, prior experience does not only include language learning in school, but also out of school, which can indicate that students are aware of the significance of English and that they do not only rely on language classes in school. Such results are somewhat expected, having in mind that English is a global language – lingua franca
, and that it will be necessary for them to know the language in the future (for example, when making contracts or when presenting goals which they want to achieve in international cooperation).

Students’ attitudes towards group work – questionnaire results
For the purpose of simpler and more adequate way for discussing the obtained results, Table 2 gives results of the second part of the questionnaire in percentages, except that the answers for “Strongly disagree”and “Disagree” are listed under the heading “Disagree”, and answers “Strongly agree” and “Agree” as “Agree”. 

Table 2 – Students’ attitudes towards statements referring to communicative language teaching

	STATEMENTS
	Disagree
	I don’t know
	Agree

	1. I achieve better results when I work with other students than when I work individually. 
	30.7%
	20.3%
	49.0%

	2. I like participating in group work activities. 
	15.4%
	12.5%
	72.1%

	3. Cooperation with others helps me to get socialized. 
	13.4%
	19.3%
	67.3%

	4. Learning in groups promotes establishing a positive working atmosphere among students. 
	9.6%
	10.6%
	79.8%

	5. Group work encourages students’ activity in class. 
	19.2%
	12.5%
	68.3%

	6. Students’ creativity is expressed more when working in groups. 
	21.2%
	16.3%
	62.5%

	7. Group work enables easier mastering of the language.
	24.1%
	15.3%
	60.6%

	8. I would like my teacher to use as many activities that involve group work as possible. 
	18.3%
	26.0%
	55.7%

	9. Problem solving is facilitated in group work.
	11.5%
	19.2%
	69.3%

	10. Atmosphere in class is better when working in groups.
	11.5%
	19.2%
	69.3%

	11. Group work enables worse students to learn from the better ones.
	20.2%
	14.4%
	65.4%

	12. Exchange of knowledge and experience is greater when working in groups..
	9.6%
	21.2%
	69.2%

	13. Communicative skills improve when working in groups.
	5.7%
	18.4%
	75.9%

	14. A group should contain a maximum of 4 students.
	13.4%
	18.3%
	68.3%

	15. Team spirit is built when working in groups.
	2.9%
	14.5%
	82.6%

	16. A lot of time is wasted in explaining to all members of the group.
	26.9%
	29.8%
	43.3%

	17. Not all group members participate equally and this slows down the learning process.
	14.4%
	21.1%
	64.5%

	18. I cannot show how much I know when I work in a group.
	42.3%
	23.1%
	34.6%

	19. I do not mind different levels of student knowledge in a group in order to learn new things. 
	16.4%
	15.4%
	68.2%

	20. I prefer when students correct my mistakes rather than the teacher.
	31.7%
	15.4%
	52.9%


As can be seen from Table 2, statements which support the communicative approach in language learning realized through group work received the highest score. Namely, more than 80% of the respondents believe that group work builds team spirit (statement no.15), while more than 75% of the respondents acknowledged that the communicative skills in the target language are improved in this way (statement no.13), and almost the same number of respondents stated that they prefer group work (statement no.2). When considering the concrete contribution to language teaching, the same number of students (68.3%) highlighted that group work encourages students’ activity in class and that the size of the group should be limited to a maximum of 4 members (statements no.5 and no.14); creating a positive working atmosphere in class is the next statement that stands out as an advantage of the communicative approach (69.3%, statement no.10), while more than half of the respondents support the introduction of additional activities which involve group work (statement no. 8). Statements which refer to the influence of group work on students’ future were also positively evaluated. For instance, more than two thirds of the respondents think that group work encourages exchange of knowledge and experience (statement no.12), and thus contributing to their socialization (statement no.3). 
The least positive answers were given to statements concerning the negative aspects of group work. Accordingly, it can be noticed that although almost 70% of the respondents agreed that solving a problem is facilitated in group work (statement no. 9), almost as many respondents think that a great obstacle to learning is unequal contribution of all group members for the given problem (statement no.17). Another disadvantage of group work is concerned with the time required for giving instructions to all group members (statement no.16, almost half of the respondents). It is interesting to note that although half of the students prefer group work, the other half is divided into those who prefer individual work (30.7%) and the ones who are not sure what they like better (20.3%, statement no.1). 

Students’ attitudes towards group work - discussion
One of the goals of this paper is to examine the effects of communicative language teaching demonstrated through group work, especially its potentially favorable effect on learning English for specific purposes. Based on the results obtained in the second part of the questionnaire, we arrive at possible explanations of students’ responses, as well as the implications they might have for teaching based on the communicative approach.
Generally speaking, students express a positive attitude towards communicative language teaching through group work. Since this is a specialized language course, a language course for special purposes, students are aware that it is in their best interests, during and after their studies, to develop as much communicative competence as they can, which would later enable them in exchange of experience with their colleagues of the same profession, as well as in achieving better results in fields they are competent for. The importance of developing communicative competence in teaching language for specific purposes was pointed out by Blagojevic (2011) who believes that the need for its development emerged with the signing of the Bologna Declaration and accepting the European frame of reference for languages, which resulted in increased cooperation of domestic and international professionals, both in the scope of oral and written discourse.

We must not ignore those students who pointed out certain disadvantages of group work. It can be noted that the greatest disadvantage is unequal participation of all members of the group in activities, which was pointed out in prior research (Basta, 2011, Jansson, 2011). Namely, if we take into consideration one of the famous divisions of learning styles which is based on four pairs of different, conflicting styles, it could be explained why this problem is encountered.
 According to this model, those who belong to the active leaning style best learn and understand information when they discuss it or explain it to others; they are extrovert and prefer group work. On the other hand, those who belong to the reflexive learning style like to think everything through; they are introvert and prefer individual work. According to the results of students’ attitudes toward the first statement (I achieve better results when I work with other students than when I work individually), it can be concluded that, when learning styles are in question, the relationship between the active and the reflexive leaning styles is 49%:51%, which shows that the teacher must additionaly motivate students of the second type in order to encourage their contribution to group work. Another disadvantage which was noticed during results analysis is the organization of activities which require group work. Primarily, group work requires certain conditions which must be fulfilled in order for such an activity in class to make sense and serve its purpose. Namely, students should be divided into groups and the teacher must bear in mind the ideal number of 4 participants in a group (statement no.14, almost 70%) and that it is preferable to switch group members from one class to another so that the activity is not monotonous, while at the same time new friendships are created in that way (Basta, 2012, p.140). Considering the time wasted in explaining to each member of the group what should be done, in an ideal situation the teacher should inform the students previously about the topic to be discussed, so that they can prepare for class and in this way time would be saved. Another possible solution is to give instructions in written form, while in that case the role of the teacher would be to monitor whether students understand the task and possibly provide further information if any of the group members require it.
pedagogical implications
It is a fact that every student in a class may use different learning styles and different capacities for using the learning strategies. Therefore, the teacher must have the knowledge of different learning styles and strategies and must not focus only on one group of students and use only one approach which suits that particular group. On the contrary, the teacher should provide several different methods and approaches in order to satisfy the needs and expectations if not all, then of most students in one class. On the other hand, constructive learning represents the capacity for students to equally dedicate themselves to each learning style; accordingly, no matter which learning styles suit every student personally, it is desirable to encourage those learning styles which suit students less. We all are both active and reflexive in a certain moment, depending on the situation we are exposed to. It is very important to establish a balance between these two contrasted learning styles and beware the extremes: in the first case – rashness and in the second – indecisiveness can lead to wrong decisions.
As already stated in the analysis of the obtained results, the students agreed that groups should be limited to four members. This clearly indicates that students are motivated more when groups do not have too many members and then they achieve better results. In order to make group work more interesting and productive, the teacher can involve students in the choice of topics which are to be discussed in groups, as well as the choice of activities which best suit a group. Besides that, it is necessary to encourage students to switch their roles in a group all the time. For instance, if the activity in question requires two students to ask questions about a certain topic and the other two students to provide information about the topic, the roles of those who request or provide information should be switched. It was pointed out earlier in the paper that during group work not all members of the group participate equally. It is inevitable that in certain groups the same students complete the more demanding part of the activity, while other member of the group remain silent observers. In order to overcome this problem, the teacher can reward by giving better grades to those students who participate more. Therefore, by promising students that their effort in group work will positively be graded and included in their final grades, they will be motivated to be more active when working in groups. Another way of motivating students to contribute is when group members have a task to give short reports to the teacher about their duties in the group. In that way, students’ work within a group is more transparent and the teacher can make better judgement about the credits and later the grade of each member. In addition to the mentioned suggestions, we believe that it is necessary for teachers to exchange impressions and experiences gained in group work with their students all the time in order to formulate the activities in the most efficient way, the way which enables them to acquire the foreign language. It is necessary to include students in the choice of activities for group work, to enable them to choose those types of activities which encourage their productivity.
conclusion
Based on the research conducted, the following conclusions can be made. Previous knowledge of English influenced students’ positive attitudes towards group work since most students had learned English in the period from 4 to 8 years, which also tells us that students are aware of the significance which English has in the world of business. Furthermore, it can be noted that most students express positive attitudes towards group work. Namely, certain aspects of group work, such as building team spirit and improving communicative competence for most students represent the main advantages of group work, while unequal activity of all group members, as well as activity organization stand out as the main disadvantages. Some of the implications of the obtained results are that the existence of different learning styles and strategies must be taken into account when designing a class in order to at least reduce, if not remove, all the noted disadvantages.
The communicative approach gives the teacher a task to examine both the grammatical and sociocultural characteristics of a language. Therefore, teachers strive to develop language fluency in students and not only accuracy. Students should be taught how to use language in real situations, outside the classroom.
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ПРИМЕНА КОМУНИКАТИВНОГ ПРИСТУПА У НАСТАВИ ЕНГЛЕСКОГ ЈЕЗИКА ЗА ПОСЕБНЕ НАМЕНЕ – РАД У ГРУПИ

Резиме

У настави енглеског језика за посебне намене комуникативна настава језика све чешће постаје главни избор наставника. Будући да је потреба за стручњацима који обављају послове на међународном нивоу све већа одатле и долази до све учесталије примене комуникативног приступа у настави страног језика. Пословна сарадња захтева течност у говору страног језика, те је самим тим неопходно развијати комуниктивну компетенцију говорника. Стога је у настави енглеског језика за посебне намене такође неопходно померити акценат са савладавања формалних језичких структура на развијање комуникативних вештина које су подједнако важне као и познавање граматичких правила језика. 

Овај рад се бави описом комуникативне компетенције, као и могућностима, предностима и манама примене комуникативног приступа у учењу енглеског језика за посебне намене. Наиме, ауторке постављају задатак да испитају ефикасност рада у групи на основу истраживања спроведеног на студентима друге и треће године Високе пословне школе у Блацу који су похађали курс пословног енглеског језика. На основу анализе упитника који су попунили студенти, долази се до главних закључака да рад у групи поспешује креативност студената, развија тимски дух и продуктивност, унапређује комуникативну компетенцију студената, док с друге стране онемогућава свим члановима групе да подједнако допринесу раду и одузима превише времена приликом организације активности које се одвијају у групном раду.

Након детаљне анализе добијених резултата, у раду су изнете педагошке импликације оваквих резултата. Наиме, наставници морају да познају различите стилове и стратегије учења којима се њихови ученици служе како би увек користили различите методе и задовољили потребе и очекивања већине ученика. Међутим, наставник треба да подстиче све врсте стилова и стратегија учења код ученика, а не само оне који одговарају одређеној групи ученика. Поред тога, анализа резултата је показала да је неопходно ограничити групе на четири члана јер је тако рад у групи продуктивнији и креативност се побољшава, а самим тим и резултати које студенти постижу. Између осталог, неопходно је укључити студенте у формулисање активности које се одвијају у групи, попут избора теме коју треба обрађивати. Како би се превазишао основни проблем приликом рада у групи који се показао анализом резултата (неједнака посвећеност и допринос свих чланова групе), наставник може да примени различите видове награђивања и на тај начин да подстакне све чланове групе да се укључе у дискусију или решавање проблема. Студенти су мотивисанији онда када се препознаје њихов труд, односно када су позитивно оцењени.
APPENDIX
 
QUESTIONNAIRE
Instructions: The questionnaire is anonymous. Please answer the questions thruthfully. This is not a test. We would like to learn from your opinions and experience. Circle one of the given answers and/or mark the squares. The results obtained from the questionnaire will only be used for the purposes of research. Thank you for your cooperation
A) Basic information
1. Age
	19 
	

	20 
	

	21 
	

	22 
	

	other
	


2. Gender
	male
	

	female
	


3. How long have you been learning English as a foreign langage?
	0      
	

	1-4 
	

	4-8 
	

	8-      
	


4. Have you been learning English at school only?
YES    NO
If you answered NO, describe your learning experience of English outside of school. (where, when and how long)

________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

B)  Attituds towards learning in groups
Please take the time to carefully read the listed statements below regarding your attitudes towards learning English through activities which require group work. Use the following scale for giving answers to the questions:
 1 = Strongly disagree 2 = disagree 3 = I don’t know   4 = Agree 5 = Strongly agree
Mark the squares which match the answers. 

	STATEMENTS
	1
	2
	3
	4
	5

	1. I achieve better results when I work with other students than when I work individually. 
	(
	(
	(
	(
	(

	2. I like participating in group work activities. 
	(
	(
	(
	(
	(

	3. Cooperation with others helps me to get socialized. 
	(
	(
	(
	(
	(

	4. Learning in groups promotes establishing a positive working atmosphere among students. 
	(
	(
	(
	(
	(

	5. Group work encourages students’ activity in class. 
	(
	(
	(
	(
	(

	6. Students’ creativity is expressed more when working in groups. 
	(
	(
	(
	(
	(

	7. Group work enables easier mastering of the language.
	( 
	(
	(
	(
	(

	8. I would like my teacher to use as many activities that involve group work as possible. 
	(
	(
	(
	(
	(

	9. Problem solving is facilitated in group work.
	(
	(
	(
	(
	(

	10. Atmosphere in class is better when working in groups.
	(
	(
	(
	(
	(

	11. Group work enables worse students to learn from the better ones.
	(
	(
	(
	(
	(

	12. Exchange of knowledge and experience is greater when working in groups..
	(
	(
	(
	(
	(

	13. Communicative skills improve when working in groups.
	(
	(
	(
	(
	(

	14. A group should contain a maximum of 4 students.
	(
	(
	(
	(
	(

	15. Team spirit is built when working in groups.
	(
	(
	(
	(
	(

	16. A lot of time is wasted in explaining to all members of the group.
	(
	(
	(
	(
	(

	17. Not all group members participate equally and this slows down the learning process.
	(
	(
	(
	(
	(

	18. I cannot show how much I know when I work in a group.
	(
	(
	(
	(
	(

	19. I do not mind different levels of student knowledge in a group in order to learn new things. 
	(
	(
	(
	(
	(

	20. I prefer when students correct my mistakes rather than the teacher.
	(
	(
	(
	(
	(


� One of the most famous examples which illustrates Chomsky’s point of view on creativity and uniqueness of generated sentences is „Colourless green ideas sleep furiously“. With this example Chomsky showed that a grammatically accurate sentence does not necessarily have to be a sentence which meaning has any sense.


� Namely, grammatical or linguistic competence is not sufficient in order to be able to communicate. Besides grammatical competence, a speaker who wants to communicate must know the ways in which native speakers use the language in order to communicate. Grammaticality, that is knowing language as a formal system is just a part of communicative competence. Speakers of a foreign language must have social and cultural knowledge in order to be able to accurately use a language in different situations in communicating with other people.


� These authors presented the model of communicative competence which consista of four components: grammar competence, discourse competence, sociolinguistic competence and strategic competence.


� Communicative competence includes four components which are interrelated and cannot be measured nor developed independently. One component of communicative competence is grammatical competence and it refers to grammatical forms on the level of a sentence, that is the capacity of recognizing lexical, morphological, syntactical and phonological features of a language, as well as to the use of these characteristics in forming words and sentences. Moreover, grammatical competence is reflected in the use of certain rules in interpretation or expression, and not only in knowing those rules. Discourse competence concerns the way in which words, phrases or sentences connect into a text, as a meaningful whole. Sociocultural competence refers to the knowledge of certain social rules in language use. Namely, it requires understanding of the context in which language is used – the role of the participants, information which is shared, as well as the function of their interaction.


� The grammar-translation method used for teaching Latin and Greek in 18th and 19th centuty.





� According to Richards (2006, p. 22) there are main assumptions underlying communicative language teaching. He says that learning a foreign language is facilitated when learners are involved in interaction and communication. Besides that, the author claims that learners of a foreign language learn how to use a language based on efficient tasks and exercises in class. Also, he emphasizes that meaningful communication is realized when students deal with contents which are relevant for them, contexts which have a purpose and are interesting. Inductive learning of the rules for language use and organization facilitates language learning. Since language learning is a creative process, mistakes are inevitable and they are considered a part of learning. However, the final goal is fluent language use. The author also points out the fact that those who are learning a foreign language are developing their own ways in which they learn a language, they show improvements faster or slower and have different needs or motivation.


� In linguistics, there was also a change in the sense of understanding what the function of learning a language is. Therefore, the goal of learning a foreign language does not only account for the analysis of formal linguistic rules, but also shifts the emphasis towards learning a foreign language for easier use and communication in certain situations and contexts. These authors explain that if a language differs from one situation to another, basic characteristics of these situations should be determined and based on them a course for learning English should be designed (Hutchinson&Waters, 1987, p. 7).


� Both groups of students attended obligatory courses of Business English. The course books used are The Business by MacMillan, Pre-intermediate level for the students of second year of studies and Intermediate level for the students of third year of studies.


� “English as a lingua franca” means that English is used as ‘a ‘contact language’ between persons who share neither a common native tongue nor a common (national) culture, and for whom English is the chosen foreign language of communication’ (Firth, 1996, 240)


� See more on application of the communicative approach in language teaching with the aim of training professionals for international affairs in Blagojevic 2011.


� Felder-Silverman (1988: 129) model of learning styles classifies styles into the following dimensions: active – reflexive, emotional – intuitive, visual – verbal, sequential – global. 








