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Abstract

Future students’ expectations of higher education, and the relevance of one’s
(un)realistic expectations for further academic success, are of growing importance in the
context of contemporary needs for quality improvement in higher education. Research
indicates that students’ perceptions and expectations regarding studies and academic life
can influence their academic success, satisfaction with studies, as well as impact their
decision to leave university. The research presented in this paper aims to investigate high
school students’ expectations and perceptions regarding higher education and future
studies. Participants were 1259 third and fourth-grade high school students planning to
continue their education at universities. The paper presents qualitative and quantitative
analyses of open-ended questions which were assorted in numerous categories, subjected
to further statistical analysis. Results indicate that the majority of high school students hold
the belief that academic studies require more effort and that the concept of academic
studies, regarding the structure of lectures, greatly differs from the one in high schools. On
the other hand, a surprisingly small number of high school students expect to gain
advanced knowledge at the university and get better opportunities for employment after
graduation. It has been concluded that there are significant statistical differences among
high school students regarding their expectations, depending on their gender, age, type of
high school they are attending, as well as their hometown. The results were discussed
concerning their relevance for enabling an easier transition from high school to university,
providing better adaptation to university life and preventing dropping out from university.

Key words: higher education, students’ expectations, perceptions, freshman myth.
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(HE)PEAJTHA OYEKHBATbA?
MEPLHEMNLAJE BUCOKOT OBPA30BAIbA MEBY
YUEHUIIUMA CPEJILUX IIKOJIA Y BOJBOJAUHU

Arncrpakr

IIpobnematuka ouekuBama Oymyhux cTyneHaTa O BHCOKOT OOpasoBama, Kao U
Moryher yTuiiaja (He)pealHIX OYeKHBamha Ha HACTaBaK M yCIIeX TOKOM IIKOJIOBamba — J0-
Oujajy cBe BHIIIE HA 3Ha4Yajy Y KOHTEKCTY caBpeMeHHX NoTpeba 3a yHanpehemeM KBasmTe-
Ta BHCOKOT 00pa3oBama. VcTpaxknBama yKa3yjy Ha TO Ja MepLeyje U OYeKHBamba Koja
YUYEHUIM UMajy O CTyIWja M aKaJEeMCKOT JKMBOTa MOTY YTHIATH Ha HUXOBY OITYKYy O
OJIyCTajarby M HaIyIITamby CTYAWja, Kao U Ha aKaJeMCKH YCIeX M 3aJJ0BOJBCTBO CTYIMpPa-
BeM. L[1ib CripoBeeHOT HCTpaXknBamba jeCTe NCIIMTUBAE OUCKUBAhA U MEPLEHIHje yue-
HHKA CPEIIFbUX IIIKOJIA O BUCOKOM 00pa30Bamy M CTYAUpamy. Y30paK je yKIbyunBao 1259
ydeHnKa Tpeher U 4eTBpTor paspesa ruMHa3Mja U CpeIbUX CTPYUHHX IIKOJIA KOjU TUIAHH-
pajy Ja HacTaBe LIKOJIOBame. Y pajy je MpHKa3aHa KBAIMTaTHBHA M KBAaHTUTATHBHA aHa-
nm3a cIo0OTHMX OATOBOPa KOjH Cy Ha OCHOBY caaprkaja pacropeleHu y BHIlle KaTeropuja
Koje cy Omie mpenMeT Jajbe CTaTHCTHUKe oOpaze. Pesynraru ykasyjy Ha To na HajBehn
Opoj yueHHUKa 071 CTyIMparba OueKyje BHILE TPY/a U 3alarama, Kao 1 Ipyraunjy opraHusa-
IIMjy HacTaBe y OJHOCY Ha Cpeamsy ImKoiy. Mehyrum, m3HeHal)yjyhe mamu Opoj yueHHKa
OJ1 BCOKOT 00pa30Bama OUeKyje BUILIM HUBO 3HaHa 1 00JbE 3aI0CIICHE HAKOH 3aBPIICHUX
cTyavja. YTBpheHO je M Ja 1MocToje CTaTUCTUYKK 3Ha4ajHe pasivke Mehy ydeHummma y
TOIIely OYEKHBAba y 3aBUCHOCTH O] I10JIa, Y3pacTa, BPCTe CPEAbE LIKOJIE KOjy YUCHHIIN
noxabajy, ka0 ¥ MecTa CTaHOBama. JIUCKyTOBaHH Cy PE3YJITaTH ca LIMJbEM pa3yMeBamba U
yBubama 3Hauyaja (peHOMEHa OUCKUBamka U pasiuka y neprenuujama Oyayhux cryneHara,
paau yCTieHHje aJlanTalyje IPIINKOM TPaH3UIIHje U3 CPEArbe MIKOJe Ha (haKyITeT, Kao
1 TIPEBEHIHj€ OTyCTajarba OJf CTYIHja.

Kibyune peun: BHCOKO 00pa3oBame, OYEKHBAA YUCHUKA, IEPIIEMIIHja, OPYIIOIIKH MUT.

INTRODUCTION

In the last two decades, since the Bologna Declaration was signed in
1999, higher education has undergone substantial and formal transformations
throughout Europe. However, despite criticisms of the Bologna Process
(Amaral & Magalhaes, 2004; Cuesta, 2010; Palfreyman, 2008; Pusztai &
Szabd, 2008), the European Higher Education Area has been created and
significant changes have been made to adjust and harmonize the higher
education system (de Wit, 2007; Kehm, 2003; Teichler, 2004).

The Republic of Serbia has been participating in the Bologha
Process since 2003, when continuous reforms in the field of higher
education have been initiated. Development directions are foreseen, which
are primarily aimed at ensuring the quality of education, as well as increasing
the total number of higher educated individuals in the population. These
goals are defined within the Strategy for Education Development in Serbia
2020 (2012).

The policy of quality assurance in higher education and the
advancement of pedagogical work with students also imply providing
adequate support and assistance in enrolling in studies and transitioning
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between high school and university education. However, although there
are numerous studies in the world that have addressed these issues, there
is very few such research in Serbia. This is why this research was conducted
with the intention of answering the questions: what expectations high school
students have from higher education, and what perceptions they have about
studies and student life. The results of such research and their implications
can directly contribute to the achievement of goals related to improving the
quality of higher education, increasing the number of students within higher
education, reducing the number of students who drop out and leave studies,
the achievement of student-centred principles, as well as providing
professional and pedagogical support to prospective students for easier
adaptation to new study conditions.

THE IMPORTANCE OF EXPECTATIONS PROSPECTIVE STUDENTS
HAVE FROM HIGHER EDUCATION

Research shows that students find that the transition from secondary to
higher education is inherently stressful (Dyson & Rank, 2006; Gall, Evans &
Bellerose, 2000; Pancer, Hunsberger, Pratt & Alisat, 2000), challenging and
complex (Crisp et al. 2009, Zirkel & Cantor, 1990), as well as a very
emotional experience (Bayram & Bilgel, 2008; Jackson, Pancer, Hunsberger
& Pratt, 2000; Parker, Summerfeldt, Hogan & Majeski, 2004, Wintre &
Yaffe, 2000). This is why numerous studies have been focusing on various
aspects of the transition from secondary to higher education, such as:
adaptation of students to a new education system during the first year of
studies (Anrade, 2006; Church, 1982; Krause, Coates, 2008; Zhou, Jindal-
Snape, Topping & Todman, 2008), student experience throughout their
studies (Mann, 2000), and students’ perception of the quality of teaching and
study conditions (Ginns, Prosser & Barrie, 2007; Hill, Lomas & MacGregor,
2003; Pavlina, Zorica & Pongrac, 2011). The results of these studies indicate
that the transition between high school and higher education is a specific and
emotionally charged experience which involves the adaptation and
integration of young people to different aspects of studying and living in a
new environment.

On the other hand, a comparatively smaller number of studies is
focused on high school students’ perception of the higher education, i.e.
their expectations of university and student life (Crisp et al., 2009),
including prejudices, misconceptions, and stereotypes they create before
entering the system. However, the results indicate that one of the factors
influencing successful adaptation and success in their studies is “the
discrepancy between the expectations of student life they have prior
enrolling in studies and the real life experience they have once they enrol
the studies” (Pancer et al., 2000, p. 39). Literature defines this phenomenon
using the phrase the freshman myth, the phrase Stern used to describe the
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kind of “students’ naive, enthusiastic, and endless idealism” at the beginning
of their studies (Stern, 1966, according Pancer et al., 2000, p. 39). In
other words, this phrase is used to describe the often unrealistically high
expectations high school students have of their future university life
(Surgenor, 2013). Accordingly, the purpose of this research was to
determine how realistic the expectations the high school students have of
their studies are and if their expectations can be characterized as the
freshman myth.

How significant the expectations, perceptions, and a definition of a
certain situation are can be illustrated by the fundamental theories defined in
the first half of the twentieth century. It is important to mention Thomas’
theorem, set in 1928 by sociologist William Thomas, which emphasizes the
fact that, if people define things as real, they become real in their
consequences (Thomas & Thomas, 1928). In other words, in the domain of
education, subjective impressions can be transferred to the educational
situations and, in this sense, become a reality for the individual who created
them. Additionally, the theory of self-fulfilling prophecy, by sociologist
Robert Merton explains that the wrong definition of a situation drives the
individual to behave in a new, different way, which then causes the original,
wrong belief to become true, i.e. the “prophecy” to become “fulfilled”
(Merton, 1948). In line with the abovementioned, the expectations that the
future students have of studies and higher education, can significantly
influence their behaviour, achievements, skills, and adaptation to new
conditions of academic life.

On the same note, it is important to mention studies that addressed the
issue of quitting and leaving studies, as a consequence of different individual
and social factors. The results show that, in addition to the characteristics of
the educational institution itself and the “institutional habitus” (Thomas,
2002), the influence of various individual, sociodemographic and
socioeconomic characteristics of students is also significant for their decision
to quit their studies (Pascarella & Terenzini, 1980; Spady, 1970; Tinto,
1975). At the same time, more recent studies show that factors such as social
status (Devlin, 2013; Lehman, 2007; York & Thomas, 2003), quality of
social networks, relationships and gaining friends (Wilcox, Winn &
Fyvie-Gauld, 2005), gender differences (Drew & Work, 1998), as well as
the approach to studying (Krause & Coates, 2008) significantly influence
students’ perception and expectations of higher education. The conclusion
is that certain personal and sociodemographic characteristics can influence
the creation of future students’ expectations, which, later on, lead to
(un)successful adaptation and adjustment to the new environment.

On the other hand, it is not justified to make a conclusion that all
students have extremely idealistic expectations of studies and academic
life. It has been found that there are significant variations between
different types of students’ expectations of university prior to the beginning
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of the studies (Zirkel & Cantor, 1990). This statement is supported by the
results of a survey that classifies the expectations of prospective students
prior to enrolment. The authors identified four types of expectations from
universities and studies, namely: the optimistic, prepared, fearful, and
complacent type (Jackson et al., 2000). The results indicate that about
34.5% of students had optimistic expectations, which were characterized as
the freshman myth, as well as extremely positive expectations from their
studies. The second group included the students that also had positive and
optimistic expectations, but were aware of the fact that change entails
certain challenges, adaptation, and personal development (about 24.8%).
The third group included the students that felt fear and anxiety when
thinking about studying (13.6%), while around 27.1% were classified in the
fourth group, because they had low expectations from university life, and
were marked as complacent (Jackson et al., 2000). The same study found
that those students that felt scared and were experiencing greater stress, had
a harder time adapting to the new environment and situation compared to
other three groups of students, especially those characterized as prepared.

Looking at the results and the number of studies that were carried
out with the aim of determining the perception and expectations of future
students, the importance of examining these phenomena, as an aspect of
improving the quality of education at universities, was pointed out. As a
result of these findings, many universities in the world have established
freshmen support centers, peer mentoring programs, created special programs
and provided various types of education; the latter one, being organized in
order to introduce the system of higher education to the high school students,
as well as other forms of pedagogical work and assistance to prospective
students.

METHOD

Topic and the purpose of the research. The results of theoretical and
empirical foreign studies indicate to what extent (un)realistic expectations
can influence the very studying process, and the decision whether to
continue or drop out of studies (Pancer et al., 2000; Pervin, 1966). Taking
this into account, the purpose of the research is to examine the prospective
students’ expectations and perceptions of higher education, as well as to
determine if their expectations and perceptions are influenced by the socio-
demographic factors. This research objective was operationalized into
specific research questions in order to: (1) determine students’ opinions
concerning the differences between high school and higher education;
(2) examine the extent to which high school students in Vojvodina have
realistic expectations of their studies; (3) determine which type of
expectations is the most prevalent among students; (4) identify which socio-
demographic characteristics influence students’ perceptions and expectations
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of studies. The importance of such findings is reflected in the ability to
create different, more adequate and individualized systems of professional
and pedagogical support for prospective students.

Research procedure. The survey was conducted during April and
May of 2017 with high school students as participants. The students had to
fill in the questionnaire during their regular classes in their high schools, with
the subject teachers, and/or researcher, a pedagogist and a psychologist
present. The structure of the questionnaire was explained to them in great
detail, as well as the fact that the research is anonymous and the results are
only to be used for scientific purposes.

The questionnaire used in the research was designed to examine the
students’ awareness and expectations of higher education. The first part of
the questionnaire consisted of questions about the sociodemographic
characteristics of the respondent. The second part consisted of various claims
and the students had to assert their truthfulness. Lastly, the third part
consisted of open-ended questions regarding students’ expectations,
perceived difference between high school and higher education, university
students’ right and obligations, as well as sources of information about the
studies.

Data processing. For the purposes of the paper, the data specifically
related to examining students’ expectations was carefully selected, and a
gualitative analysis of the answers to open-ended questions is presented. The
integration of a quantitative and a qualitative analysis was used in the
processing of the data, in order to overcome the limitations of each of the
methods (Caracelli & Green, 1993). The first stage of the analysis consisted
of the content analysis and classification of the participants’ responses to
open-ended questions; in the second stage, quantitative statistical methods
were used to determine if there was a significant statistical difference in the
frequency of certain answers/responses in different factor modalities. After
classifying the responses and determining their frequency, using a z-test on
equality of proportions in independent samples, it was determined whether
there was an influence of sociodemographic characteristics on the
perceptions and expectations of high school students about higher education.
The analysis was conducted using the SPSS statistical software.

The sample consisted of 1259 high school students from the
Autonomous Province of Vojvodina; these were third- (33.41%) and fourth-
grade (66.59%) high school students that were planning to continue their
education. An appropriate sample was used; it consisted of 520 (58.23%)
grammar school students, while 41.74% of the students went to a vocational
school. Vocational high schools included were medical high schools (8.62%
of students), high schools of economics (18.59%), and technical high schools
(14.56%). The participants were students of 24 different high schools in 12
different cities; 32.47% of which were in Novi Sad, which is also a university
city. The sample consisted of 66.59% female and 40.34% male students.
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RESULTS

Out of all 1259 students that participated in the survey, 893 high
school students, or 70.93% of all the participants, answered the open-ended
questions related to the perception of the difference between the secondary
and higher education, and the expectations prospective students have. The
answers to these questions were used as the sample, they were analysed, and
are still subject to further qualitative and quantitative analysis. Once all the
responses were collected, the first step was to do a detailed qualitative
analysis and, based on the content, sort them into ten defined categories,
some of which were categorized into more than one category. The categories
defined based on the answers participants gave are given in Table 1, as well
as the description and examples of keywords used by the participants, for
each of the categories. Data showing frequencies of the answers is also given

below (Table 1).

Table 1. Categories of high school students’ answers
to open-ended and their frequency

Frequency
of an answer
Higher level Higher level of education, a more significant diploma, 60 6,72%

Category Description (keywords in answers)

Kl of education higher rank.
Better Better paid job, working in one’s field, higher chances
K2 of getting employed, better positions and better 59 6,61%
employment
workplaces.
Organization Taking exams, different grading system, attendance in
K3 ofteaching classes not mandatory, teachers have less control, 256 28,67%
and studies  different teacher-student relationship.
(c:i)rrilarfirtment Quantity and difficulty Qf learning content, scope _of
K4 and knowledge, more studying and more responsibilities, 319 35,72%

seriousness  More serious approach to work, high school is easier.

Expertise, choosing studies and subjects based on

K5 E;éﬂimse it interests, practical knowledge in a different subject- 145 16,24%
areas, more focused on a subject field than high school.
Greater Separating from one’s parents, sole responsibility for
responsibility studying and orienting in the new environment, one 0
K6 and self’s organization of studying, greater responsibility 128 14,33%

independence and independence.

The possibility of not attending the classes, more
Greater freedom in choosing the subjects, more free time, 113 12.65%
flexibility choosing subjects and areas based on interests, the '
lifestyle, greater possibility of choice and organization.
Studying is more expensive, costs, it is important to be a
budget-financed student.
I don’t know, I don’t have any information, I’'m not
familiar with this. 32 3,58%
Personal development, spending time with friends,
K10 Other student life, studying is better and more interesting, 92 10,30%

greater difference, high school is mandatory.

K7

K8 Finances 28 3,14%

K9 Idon’t know
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The analysis of the results revealed that the most frequent students’
responses relate to the category of greater commitment and seriousness in
work during studies (35.72%). Additionally, a comparatively significant
number of students (28.67%) lists organization of teaching and studies as
a key difference. On the other hand, a surprisingly small number of high
school students (3.14%) points out a difference in costs in high school
compared to costs of higher education, as well as better paid job (6.61%)
and a higher level of education, i.e. expectations related to a higher scope
of knowledge (6.72%).

For a more detailed understanding of the data, such as whether the
sociodemographic and personal characteristics of the participants (gender,
age, type of school, and a place of residence) influence the expectations
and perceptions of the students, additional analysis was included. Each of
these factors had two modalities.

Table 2. Category frequencies based on a gender

Category M F z-value
(p-value)
Higher level of education 5.88%  7.39% -0.876 (0.386)
Better employment 504%  7.77% -1.598 (0.111)
Organization of teaching and studies 24.37% 31.44% -2.284 (0.022)"
Greater commitment and seriousness 34.17% 36.74% -0.783 (0.434)
Expertise and focus 14.85% 17.23% -0.941 (0.347)
Greater responsibility and independence  9.52% 17.61% -3.368 (0.001)™
Greater flexibility 12.61% 12.69% -0.036 (0.972)
Finances 2.80%  3.41% -0.509 (0.611)

*p<0.05, "p<0.01, statistical significance

The results indicate there were statistically significant differences
in individual response categories when it comes to expectations of higher
education, depending on the gender of the participants. Namely, more
often, it was the female students who pointed out they were expecting a
different organization of teaching and studies (31.44% girls, compared to
24.37% boys). Also, the biggest difference between male and female
students appeared in the answers related to greater responsibility and
independence. It was found that 17.61% of the female students
emphasized this difference as the most significant one, compared to only
9.52% male students who did the same. The most frequent answer was
the same for both genders, greater commitment and seriousness.
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Table 3. The frequency of a category of the answer based on the class level

Category Third  Fourth z-value
grade  grade (p-value)
Higher level of education 570% 7.24% -0.866 (0.385)
Better employment 9.06% 5.39% 2.080 (0.038)"
Organization of teaching and studies 33.56% 26.26% 2.273 (0.023)"
Greater commitment and seriousness 38.26% 34.34% 1.153 (0.249)
Expertise and focus 15.77% 16.50% -0.302 (0.763)
Greater responsibility and independence  9.40% 16.84% -2.989 (0.003)™
Greater flexibility 9.73% 14.14% -1.868 (0.062)
Finances 3.36% 3.03% 0.267 (0.790)

*p<0.05, "p<0.01, statistical significance

The results obtained indicate that younger students, i.e. third-grade
students more frequently point out the organization of teaching and
studies as the biggest difference (every third participant — 33.56%),
compared to every fourth fourth-grade student (26.26%). Third-grade
students emphasized the answer better employment more often than
fourth-grade students. However, the fourth-grade students indicated
greater responsibility and independence as a key difference (16.84%)
more often than third-grade students (9.40%). The most frequent answer
for both age groups was greater commitment and seriousness.

Table 4. The frequency of a category of the answer based on a type of school

Category Grammar Vocational z-value
school school (p-value)

Higher level of education 577% 8.04% -1.334(0.182)

Better employment 577%  7.77% -1.187 (0.235)

Organization of teaching and studies 28.85% 28.42%  0.140 (0.889)
Greater commitment and seriousness 34.42% 37.53% -0.957 (0.339)

Expertise and focus 20.19% 10.72%  3.785 (0.000)™
Greater responsibility and independence 13.85% 15.01% -0.488 (0.626)
Greater flexibility 15.19% 9.12%  2.691 (0.007)™
Finances 2.50%  4.02% -1.286 (0.197)

*p<0.05, "p<0.01, statistical significance

The proportionality test in independent samples found there are
statistically significant differences between students of grammar schools
and vocational schools. Every fifth grammar school student (20.19%)
expects bigger expertise and focus on a certain field at the faculty, while
only every tenth vocational school student pointed out this difference
(10.72%). A statistically significant difference was also found in the fact
that more grammar school students (15.19%) pointed out greater
flexibility than vocational school students (9.12%) as a significant
difference between high school and college.
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Table 5. The frequency of a category of the answer
based on a place of residence

Category Novi Sad Outside z-value
Novi Sad (p-value)

Higher level of education 4.83% 7.63% -1.565 (0.118)

Better employment 6.90% 6.47% 0.242 (0.809)

Organization of teaching and studies  33.10% 26.53%  2.033 (0.042)"
Greater commitment and seriousness 31.03% 37.98% -2.030 (0.042)"

Expertise and focus 17.93% 15.42% 0.952 (0.341)
Greater responsibility and independence 15.17% 13.93%  0.495 (0.620)
Greater flexibility 21.03% 8.62% 5.224 (0.000)™
Finances 1.38% 3.98% -2.088 (0.037)"

*p<0.05, *p<0.01, statistical significance

Finally, when it comes to expectations of higher education based
on a place of residence of the participants, the results indicate that there
are statistically significant differences in certain categories of responses.
Students that attend high schools in Novi Sad expected different organization
of teaching and studies more often (33.10%), while students attending
schools outside of Novi Sad expected greater commitment and seriousness.
A statistically significant difference was also found when it came to
finances, with students outside of Novi Sad highlighting the question of
finances as a difference between secondary and higher education. However,
the biggest difference was observed when it came to the responses related to
greater flexibility. Every fifth high school student attending schools in Novi
Sad pointed out this aspect as significant (21.03%), compared to every
eleventh student attending schools outside of Novi Sad (8.62%). All of the
information above is extremely instructive when it comes to the adequate
organization of studies and quality of classes.

DISCUSSION

Using a content analysis of the responses given, it was found that
the highest percentage of high school students expect greater commitment
and seriousness during their studies (35.72%), and that they stressed the
organization of teaching and study (28.67%) as a key difference. This
data indicates that more than a third of the participants expect more work
and commitment from their studies, as well as a more serious approach to
learning compared to high school. Also, the most common answers
students gave emphasized the perception of the differences in the way of
acquiring education, namely: passing exams, the existence of exam
terms, a different grading system, the organization of lectures, etc. Such
expectations, which relate to the organization of teaching and commitment
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and seriousness in learning during their studies, can be characterized as
realistic.

A slightly smaller percentage of high school students (16.24%)
expected greater expertise and focus (which is especially characteristic
of grammar school students), greater responsibility and independence
(14.33%), as well as greater flexibility (12.65%). These responses indicate
that the expectations high school students have are focused more towards
their greater independence and autonomy during the studies, as well as
self-responsibility for their actions and education. This is, in the first
place, reflected in their choice of the study program, more freedom with
respect to attending classes (they believe it is not mandatory for students
to attend the classes, they do not have to justify their absence), as well as
greater flexibility when it comes to organizing their personal time and
studying. Expectations of these students could be characterized as optimistic.
A ten-year-long, longitudinal study conducted in Australia found similar
results; it was determined that first-year students make strategic decisions
about balancing the time for social activities and studying, and that time that
students are willing to spend in lectures decreases (Krause, Hartley, James &
Mclnnis, 2005).

On the other hand, a very small percentage of high school students
(3.14%) singled out finances and study costs as a significant difference.
Additionally, it is surprising that only 6.72% of students expect higher
level of education and greater qualifications, and that an equally small
percentage (6.61%) expect that they will, upon graduation, have a better
chance of getting a better job, which is paid more. Data shows that high
school students are informed about the organization of lectures, but not so
much about other aspects of studying, such as student obligations, the
importance of attendance at lectures, costs of studying, flexibility, as well
as gaining professional qualifications. Accordingly, the implications of
similar research are primarily focused on the importance of informing
prospective students, as a predictor for a successful approach to studying
and engagement during their studies (Crisp et al., 2009), and, in some
cases, more effective completion of studies (Londgen, 2006).

The obtained results can be interpreted on the basis of the mentioned
similar research, in which the prospective students’ expectations were
categorized into four types, namely: optimistic, prepared, fearful and
complacent type (Jackson et al., 2000). The results of our study indicate that
high school students have mostly realistic, as well as optimistic expectations
of higher education. The expectations of the highest percentage of students
can be characterized as prepared; because, even though they are positive,
they still reflect a certain amount of caution and need to adapt to a new
situation. The next group of high school students are those whose
expectations can be characterized as optimistic, since they have markedly
positive expectations of studies, which is defined as the freshman myth
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(Pancer et al., 2000; Surgenor, 2013). The smallest percentage of high school
students is classified as the complacent type, whose answers were
categorized as other. They have relatively low expectations of higher
education and find studying more interesting in terms of socializing, and
the dynamic student life.

When it comes to the influence of sociodemographic and individual
characteristics of the participants, it was confirmed that each of the
assumed variables has a significant influence on the prospective students’
expectations. In the first place, the results indicate that the expectations
differ when it comes to the gender of the participants. The expectations of
the female high school students are much more focused on the fact that
studying implies more responsibility, independence and seriousness in
learning, as well as different obligations, compared to young men. Such
results are in line with other research findings that also highlighted gender
differences in the perception of academic responsibilities and success.
Specifically, pioneering research in this field has confirmed the gender
influence on the perception and expectations of studies (Dole, 1970; Herr,
1971). More recent research also confirmed gender differences in the
perception of studies (Ballo, Pauli & Worrell, 2015) and showed that the
female participants have a more serious approach to studying, expecting to
put more effort and work into it in order to get a higher grade (Lammers,
Kiesler, Curren, Cours & Connett, 2005), as well as to spend more time in
lectures (Drew & Work, 1998).

The results indicate that the students’ age influences the expectations
and that there are statistically significant differences between the third and
fourth grade students. Younger high school students point out the differences
and expectations that are classified in the organization of teaching and
studies and better employment more often than older students. On the other
hand, fourth year students expect greater responsibility and independence
during their studies, compared to younger students. The need for autonomy
and independence as one of life goals, is specifically expressed with students
transitioning from high school to the faculty; the research show that the
independence and identity are traditionally considered as the most significant
normative goals of this age group (Zirkel & Cantor, 1990: 174).

Interesting and important differences were also observed when it
came to the type of the high school the students are attending; it was
confirmed that grammar school students expect greater expertise and focus,
more often than vocational school students, as well as more flexibility
during the studies, compared to high school. These responses imply that
grammar school students expect more opportunities to express their
interests, as well as more autonomy and freedom of choice. Additionally,
such a significant difference can be explained by comparing different plans
and programs for these types of schools, as well as taking into account a
high level of general knowledge acquired in grammar schools. This is why
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grammar school students feel as if the enrolment in the studies is a
possibility towards the chosen profession. Their responses mentioned they
would be learning things they find interesting once they were at the faculty,
the possibility of choosing one’s own subjects, being able to focus on a
certain area, and not study the content unrelated to their field.

Statistically significant differences were also found between the
students that attend high schools in Novi Sad and the students that
attend high schools outside of Novi Sad. The analysis was conducted under
the assumption that students that attend high schools in Novi Sad, which is a
university city, have more information available, due to the proximity to the
university, and more intense contact with active students. The data indicate
that the high school students attending schools in Novi Sad point out different
organization of teaching and studies as their most common expectation,
which indicates their greater informedness, as well as greater flexibility,
which is where the biggest differences between these two groups were
observed. However, the students attending high schools outside Novi Sad
point out, more often, the question of greater commitment and seriousness, as
well as the question of finances, since it is more likely they will study in a
different city, where their cost of living is going to be significantly higher
than that of those who studying in the same city. It is useful to compare these
findings with the social factors, such as the socio-economic status and
financial support which is proven to be significant in previous research (York
& Thomas, 2003). It is suggested that students with low socio-economic
status may not have the relevant cultural capital or familiar experience with
universities on which to rely to help them decode discourses and respond to
implicit expectations within them (Devlin, 2013: 941). Furthermore, students
from lower socio-economic background were more likely to say they
had difficulty comprehending material and adjusting to the university
environment (James, Krause & Jenkins 2010).

When it comes to the limitations of this research, it is important to
state that all participants were students of high schools on the territory of
Vojvodina. Even though the educational system is uniform throughout
Serbia, which applies to all plans and programs for all the high schools, it
would still be difficult to make a conclusion about the expectations of all
the high school students across the country. Furthermore, it would be
useful to include other personal and socio-demographic variables, such as
the social status, social networks, etc., of the participants in order to
further explore the possible influence of those factors. Also, the limitation
applies to the very nature of the draft since it is not possible, based on the
results, to conclude how (un)realistic certain students’ expectations are,
unless their subsequent individual study experience is also established.
This is why it would be important to use longitudinal draft in subsequent
studies, which would allow the monitoring of the students’ experience
during their first study year, and even later on, determining whether their



1318

original expectations aligned with their real study experience. Such research
would provide insights into the process of the adaptation and success
during the studies, as well as possible dropping out.

Despite its limitations, this research is the first and, so far, an isolated
and unique attempt to examine the expectations of high school students in
Serbia and point out their importance in the context of improving the quality
of higher education, as well as providing the best study conditions for
each individual.

CONCLUSION

Examining the perception and expectations high school students
have of higher education is a very significant research question in the
context of improving the quality of education, as well as providing the
pedagogical and academic support to new students. There are numerous
foreign studies that deal with questions such as high school students’
expectations and perceptions, the discrepancy between the idealized
picture of university life and the real life experience during the studies, as
well as emotions and successful adaptation to the student life and new
way of education. However, there is a significantly small number of studies
that deals with these questions in Serbia, and there are still no programs,
information systems, educational workshops, manuals, etc, which provide
relevant information on what exactly it means to study. Because of this, most
frequently, the students get information from their friends (56.95%) and via
the Internet (52.50%), as our research confirmed. A much smaller percentage
of students seek and obtain relevant information at the very faculty (13.66%),
and in their high schools (15.01%).

The results of our study indicate that high school students have
somewhat realistic expectations of higher education, but that there is a
high percentage of those that have very optimistic, unreal expectations,
characterized as the freshman myth, which can have a significant effect
on their academic success. The significance of these finding is reflected
in the implications for creating educational programs and systematic
support for high school students which plan to continue their education.
Additionally, the results indicate that personal and sociodemographic
characteristics influence the perception of higher education, as well as
expectations of studies. Different expectations of prospective male and
female students, third and fourth (final) grade students, students coming
from grammar or vocational schools, and students living in a university
city or not were determined.

It is important to recognize that the transition from high school to
university studies represents a particularly challenging period (Leese,
2010; Lowe & Cook, 2003), and therefore deserves a significant scientific, as
well as professional attention. Prestigious universities around the world
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organize special programs to facilitate easier adaptations for new students
(Crisp et al., 2009), and recognize that the students’ lack of preparedness
for academic life is one of the factors that can influence their disorientation,
poor performance and even dropping out (Londgen, 2006; Thomas, 2002). In
order to achieve the goals set, and increase the number of highly educated in
the society, it is necessary to provide students with easier adaptation to
the new conditions, orientation in the new environment, and provide
special support for their academic, emotional, and social development and
adjustment. However, for this to be feasible, it is necessary to examine and
understand the expectations, beliefs and preconceptions young people have
when enrolling at university faculties.
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(HE)PEAJTHA OYEKHBATbA?
MEPLHEMNLAJE BUCOKOT OBPA30BAIbA MEBY
YUYEHUIIUMA CPEJILUX IKOJIA Y BOJBOJAUHU

3opana Jly:xkanun', Bubauna Jlyuryos?
'Vuupepsurer y Hosom Cany, ITpupoano-marematnuku paxyarer, Hosu Cap,
Peny6muka Cpbuja
2yuusepsurer y Hopom Cany, ®unozodeku daxynrer, Hosu Can, Perry6muka Cp6uja

Pe3ume

Y KOHTEKCTYy KOHTHHYHpaHe pedopme BUCOKOT 00pa3oBama M IMJbeBa yHanpehema
KBaJINTETA HACTABE U MEAAroOIIKOT pajia ca CTyICHTUMA, IpoOieMaTHKa 1 3Havaj (He)peat-
HHX OuYeKHBama Oyayhnx cTyIeHara of BHCOKOTI 00pa3oBama, Kao ¥ MOryhu yTunaj oBUX
OYEKHBAarha Ha HACTABaK M YCIIEX TOKOM IIIKOJIOBAha — ITOCTajy CBE aKTyeHHjH. McTpaxu-
Bama YKa3yjy Ha TO J]a OYEKHBamba Koja yYEHNIIN MMajy OJl CTYAHja U aKaJeMCKOT JKHBOTa
MOTY YTHIIaTH Ha OJUIYKYy O OAyCTajarby M HAIyIITamy CTYAHWja, Ka0 M Ha yCIIeX TOKOM
crynmja (Jackson et al., 2000; Pancer et al., 2000; Pascarella & Terenzini, 1980). Mehy-
THM, HaKO Y CBETY IOCTOje OpojHa HCTpaKUBamba Koja cy ce 0aBIIa OBUM MHUTABAMA, TaK-
BHUX HCTpaKHBama je n3y3eTHO Mano y Cpouju. M3 Tor paziora, CIpOBEACHO j€ UCTPaKH-
BakbE Ca IIMJBEM JIa CE UCIUTA TIEPLEIIHja YICHHKA CPE/IibEe IIKOJIE O BUCOKOM 00pa3oBa-
BY U Jla ce YTBpJe HUX0Ba CTBAPHA OYEKHBAba O CTYIUpara M Ol HOBOT' aKaJeMCKOT
OKpyKema. VcTpakuBame je CIPOBEICHO Ha y30pKy o 1259 ydenuka tpeher u gyerBpTor
paspena ruMHa3Mja ¥ CPEIbUX CTPYYHHX CPEIIbHX IIKOJIA, OHUX KOJH Cy C€ M3jacHIUIM 1a
IUIaHNPajy HacTaBak 0Opa3oBama. Y OBOM pajy, CIPOBE/ICHA je KBATUTATUBHA U KBAHTH-
TAaTMBHA aHAJIM3a OATOBOPA Ha MHTaa OTBOPEHOT THIIA KOja Cy e OTHOCHJIA Ha OYEKHBa-
Ba ¥ TepLENIHjy YICHHKa O BHCOKOM 00pa3oBamy. KBaIMTaTHBHOM aHAIM30M CY CBH
OTBOpEHH OATOBOPH HA OCHOBY Cafipkaja pacriopeljeHn y aecer nepuHnuCcaHnX KaTeropuja,
Koje cy OuIte IpeIMET Aajbe CTaTUCTHIKE 00paje.

Pesynratu ykasyjy Ha To a HajBehn MpOLICHAT yYeHHKA UMa OUeKUBamba Koja ce MOTy
CBpCTaTH y KaTeropujy Behe 3anarame 1 030M/BHOCT y paty TOKoM cryauja (35,2%) u ka-
TEropHjy Ipyraurje OpraHu3anije HacTaBe U cryauja (28,67%). Hemto Mamu mporieHat
yuenuka (16,24%) ouekyje Behy ycMepeHOCT 1 CTpYYHO 3Hambe (LITO je OCceOHO KapakTe-
PHCTHYHO 3a yUeHHKe TUMHa3Hje), Belly oaroBopHocT u camoctamHocT (14,33%, mro je
MoceOHO M3PKEHO KOJ JIeBojaka), kao 1 Behy dnexcubmmrocT (12,65%). C npyre cTpane,
yIaabHBO MaJIM TIPOIEHAT cpemmbommkomnana (3,14%) ouexyje Behe TpOIIKOBE CTyaupama
y OfiHOCY Ha cpeamby mkoiy. Takole, m3nenabyjyhe je ma camo 6,72% ydeHnka odekyje
BHIIIN HUBO 00pa3oBama M Jia jegHako Many npoueHar (6,61%) odexyje na he HakoH 3aBp-
IIEHUX CTy/Wja UMaTH [IaHce 3a 00JpM IMocao. 3aTuM, yTBphEHO je Ja MocToje cTaTu-
CTHYKH 3HaYajHe pa3iyKe y 3aBUCHOCTH OJ] JIMYHUX M COLMOJEMOrpaCKHX KapaKTepH-
CTHKA UCTIMTAaHMKA U J]a OHE yTHYY Ha IIepLEIIHjy BUCOKOT 00pa3oBama, Kao U OUeKUBa-
Bha o1 cTyauja. TakBe peynrare Tpedaio OM UMaTH y BHIY MPHIMKOM IeJaromIKor paaa
Y OCMHIIbaBakba MOAIPIIKE CTYACHTHMA, IIOCEOHO Kajia Cy y MHUTaky POJHE PasiHKe, jep
JIEBOjKE OYEKYjy BUIE OJTOBOPHOCTH M JPYTaudHjy OpraHH3alHjy CTYAHja Y OZHOCY Ha
Mmy1ikapie. Takohe, ydeHHII T'MMHa3Mja OYEKyjy BHIIE CTPYYHOT M YCMEPEHOT 3Hamba,
CTapHjH YYCHHUIM OYEKYjy BHIIE CAMOCTATHOCTU U (HIEKCHOWIHOCTH, JJOK YYEHHIM BaH
Hogor Cana o4exyjy /a yJioxe BHUIIE TPY/Ia, Ka0 U 3HATHO CKYIUbE CTYIUPabe.
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3Hauaj pe3yirara OBOT HCTpaKMBamba OrJieia ce y MMIUIMKaIjaMa 3a CTBapamke ey-
KaTHBHUX MPOTpamMa ! CHCTeMa ITOJIPIIKe YISHHIIMA CPEABHX [IKOJIa KOjH ITAHUpPajy 1a
HAcTaBe IIKOJIOBAamke Kako O ce ONaKIlala TpaH3WIMja W aJanTalija Ha HOBE yCIIOBE
IIKOJIOBAa U XKUBOTA. THMe OU ce TUPEKTHO JIOIPHHENIO OCTBApEHY IHIbeBa KOjH ce
onHoce Ha nosehame Opoja BUCOKOOOpa30BaHUX, CMambEmhe Opoja CTyIeHaTa KOju OIy-
CTajy W HaNyIITajy CTyIHj€, OCTBapermy MPUHLHNA CTYACHT y LEHTPY y4ema, Kao U
00e30ehuBamy cTpy4yHe W memaromke noapiike Oynyhum crynentuma. Hajzam, oo
ucTpaxkuBame ynyhyje Ha 3Ha4aj peHOMeHa Kao LITO Cy MepLeniyje, mpeapacy/e, mpe-
nybehema 1 (He)peanHa odeKuBama Kaja je ped o OyxyheM HCKyCTBY Milagux ocoba Ha
YHUBEP3UTETHMA.



