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Abstract

The aim of the action research conducted is focused on professional training and
creating a favorable climate in the classroom for the development of each student. The
paper emphasises how important and efficient action researches are in improving teachers’
reflective practice, as well as in providing support for its practical application. The research
presented in this paper involved four stages of action research: teachers’ training, creation
and realization of activities, evaluation of teachers and students and of the complete
programme, as well. The formative evaluation was done by means of the questionnaire for
the assessment of the accomplishments of workshop activities and interview conducted
with the teachers after each of the activity was completed. The summation evaluation was
done by means of the questionnaire for the assessment of the initial knowledge of the
students and the ultimate knowledge they acquired regarding types and forms of violence,
and reacting to and reporting peer violence. Finally, third questionnaire was used for the
self-assessment of the teachers’ practice. The workshop activities included: active methods,
the method of experiential learning, cooperative and problem method. The activities were
realized through simultaneous individual activities, work in small groups, group
discussions, talking circles and frontal forms of work. The results obtained showed positive
changes among teachers regarding the acquisition of knowledge related to the preventive
measures against peer violence. With regard to the students, the observed changes were
related to their expansion of knowledge about violence, improvement of their mutual
cooperation and higher level of tolerance in resolving conflicts.
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YJOTI'A AKHUOHOI' UCTPA’KUBAIBA
Y HPEBEHIIMJU HACHUJbA Y IKOJIAMA -
HNPUMEP PE®JIEKCUBHE IIPAKCE

Arncrpakr

I{wsb cripoBeieHOT aKIMOHOT HCTpaXkKUBarba YCMEpPEH je Ha MOJICTHIAmhe HACTaBHUKA
Ha CTPYYHO M NMPO)eCHOHATHO YCaBpIlaBabe, Kao U Ha YKJbY4YHBaHE Y CIIPOBONErbe Mpo-
rpama NpeBeHIMje HaCHiba, y3 CTBAparbe IIOBOJBHE KIIMME Y pa3peay 3a pa3Boj CBaKOr yde-
Huka. Takole, y pamy ce ykasyje Ha B&KHOCT M €()UKACHOCT IPUMEHE aKIIMOHUX UCTPaXKH-
Bama y yHanpehuBamwy peIeKCHBHE NPaKce HACTABHUKA. Y MCTPAKMBAY CY NPHUMEHE-
He 4eTupy (base aKIMOHOT CTPAXKHBAbA: CIIPOBONembe 00yKe 3a HACTABHHUKE, OCMUIILbA-
BambC M PEATM30Bahe aKTUBHOCTH, €BaTyallija HACTABHUKA M YYECHHKA, Kao U [EOKYITHOT
nporpama. 3a GopMaTHBHY eBaslyalyjy KOpHIIheH je YIUTHHK 32 HPOLEHY YCIEeNIHOCTH
aKIyje, OHOCHO PaJMOHNYAPCKUX aKTUBHOCTH, KO M MHTEPB]jy Ca HACTAaBHHUIMMA HAKOH
crpoBol)era CBaKe aKTUBHOCTH. 3a CYMaTHBHY €BaJlyaldjy KOpuIIheH je YIUTHHK O Ipo-
LICHH TTOYETHOT M 3aBPIIHOT 3Hamba yYeHHKa O BpcTama M o0iimMa Hacuiba. Tpehu ymut-
HHUK OCMHIIUBEH j€ 32 UCIIMTHBAamE caMopedieKcHja MpaKkce HACTaBHHUKA. Y aKIMOHOM
HCTpaXUBAY je 3a moTpede CripoBolerma aKTUBHOCTH KOpUIIHEH MIUPOK CIEKTap METOAA:
aKTHBHA METOJIa, METO/Ia HCKYCTBEHOT y4eHba, KOOIepaTUBHA M IpobieMcka Merona. Ox
00JmMKa pajia ca y4eHHUIMa OPraHW30BaHH Cy, a TOTOM M OCTBApEHU: CHMYJITaHA HHIUBH-
JyaJHa akTUBHOCT, pajl y MaJIUM IpyIiama, TpylHa AUCKYCHja, pa3roBop Y Kpyry u ¢poH-
TanHu o0yvK pana. HakoH cripoBenieHe 0Oyke HaCTaBHUKA O NIPEBEHIIM]U TI0jaBe HACUIbA Y
IIKOJIaMa, Koja je Ouna cacTaBHH [e0 aKluje, Pe3yNTaTH UCTPaKUBamba IOKa3ald Cy Ho-
3UTHBHE IPOMEHE y IOIVIe[ly CTHIAlka 3HaKka O HAYMHMMA MPEBEHTUBHOI JEIIOBAHA.
VcToBpeMeHO, IPOMEHE Y OJTHOCY Ha y4EHHKE BHIUBHBE CY Y 3aBPIIHOM Mepemy Y Io-
TIIey TIPOIIMPHBAaKka 3HaKka 0 HACHIBY, MMOOOoJbIIama MehycoOHe Koomepalyje U BUIIer
HHBOA TOJIEPAHTHOT MOHAIIIAba Y PellaBarby CyKoOa.

KibyuHe peun: akiMOHO UCTPAXKUBAILE, EBAITyallnja, HACTABHUIIK M YUEHUIIH,
NPEBEHIHja HAaCHIba, pe)IICKCHBHA TpaKca.

INTRODUCTION

In recent years, school violence has escalated to a worrying scale. The
members of the school community are constantly looking for effective
solutions in its prevention. Therefore, the starting point of this action research
was the problem of peer violence, the discovery of different prevention
models that will reduce the incidence rate and improve the classroom and
school climate. The choice of the research problem arose from the desire to
introduce innovations that would change the existing situation, i.e. to find out
how the prevention of peer violence improves the teaching practice.

Action research aims to improve pedagogical-educational practice, but
the specificity of this research is that the problems are identified and solved
by teachers themselves, and not by professional researchers. The action
research, primarily starts from the needs of teachers as reflective
practitioners, and not from the ideas of individuals or institutions outside
the school context. However, the action research, unlike other research
approaches, is closest to the modern notion of practice. Through the process
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of action research, teachers can solve the identified problems and improve
practice in accordance with autonomously set goals. At the heart of the action
research is the action, and the data collected serve as feedback on the basis of
which it is possible to adjust and change the planned activities. Thus, the
whole research process becomes a flexible and creative response to the needs
of research participants. Despite the fact that the action research implies the
internal motivation of those who do it, it is important that there is a need to
achieve this very demanding professional role in schools, and the need to
conduct action research advocates the need to change the role of teachers in
the teaching process and is the important tool of strenghtening teachers.

The action research is a systematic process of identifying problems
in practice, planning an intervention, implementing an intervention, evaluat-
ing results and reflective practice. This type of research is related to the
improvement of pedagogical-educational practice and teaching and starts
from a different epistemological order of social sciences and social prac-
tice, and therefore differs significantly from classical methodological re-
search models.

The action research project is not methodologically precise as re-
quired by empirical-analytical research. According to its methodological
structure, it is very flexible and represents only a research framework.
It can be changed, supplemented and corrected depending on the circum-
stances. The action research is a specific process of combining different
methods in the process with the aim of raising awareness, encouraging in-
tergroup interactions and motivating teachers and students for change. Al-
so, they are used in solving specific practical problems that may be encoun-
tered in the classroom, school or in individuals engaged in independent ed-
ucation and learning. Despite the benefits that the action research has in
improving teacher practice, it is still rare and little attention is unjustifiably
paid to it in our theory and practice. The action research includes action and
research, improvement of the existing situation by introducing innovations,
and in this research, the emphasis is on the prevention of peer violence.

ROLE OF TEACHERS OF REFLECTIVE PRACTICIONERS IN
SCHOOL VIOLENCE PREVENTION

The understanding that a teacher practicioner, after completing
studies and professional training, applies in practice her/his knowledge
acquired from a certain narrow professional field, which determines
her/his work and her/his role, is no longer so limited. The teaching pro-
fession becomes practical and implies reflection in action. The teacher
considers all aspects of her/his practical work and strives to re-examine
where he takes into account his knowledge, beliefs and personality. The
teacher becomes a researcher and evaluator of her/his own practice and
the initiator of action research (Budevac et al., 2015). Such reflective
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practice helps the teacher in solving practical issues that are important for
her/his professional development (Florez, 2001).

Reflexive practice shows positive effects in terms of understanding
the role of teachers in changing practice (Hrevnack, 2011). It provides sup-
port to teachers in improving student teaching and learning (Hoffman et al.,
2003; Fendler, 2003). Research by these authors has shown that teachers can
be reflective practitioners who can contribute to curriculum change. Their
self-reflection influences classrooms to experience as learning communities,
where students are curriculum creators and collaborators in the teaching pro-
cess (Bintz & Dillard, 2007). Other research (Zafar Igbal, 2017) also con-
firms that a teacher who is a reflective practitioner manages the class better.
What is required in the notion of reflexivity is the awareness of what influ-
ence the participants, as practitioners, have on the research process, how their
values, attitudes, perceptions and feelings are reflected in the situation being
studied. In this context, a sample of teachers was selected for the action re-
search and their role in the possibilities of preventing the occurrence of vio-
lence was tested.

Due to the increasing frequency of violence, schools face many prob-
lems involving antisocial behavior of students. Such a situation requires de-
velopment of different approaches and prevention programs for students
(Mayer, 2001) in order to develop a nonviolent environment in the school
community. The most recent research (Donat Bacioglu & Onat Kocabiyik,
2019) shows that individual factors of students' violent behavior are: conflict
management skills, psychological problems, unhealthy communication and
personality traits. Other studies emphasize low self-esteem (Miller, 1994),
low tolerance in case of disappointment (Weir, 2005), but also environmental
factors such as: culture, role models, poor housing conditions, technology,
etc. (Oztiirk-Copur et al., 2015). Another study (De Wet, 2016) shows an in-
crease in violence, not only within the school community, but also outside its
framework. Because of such exposure of children primarily, there is a greater
danger and risk for the adoption of destructive behavior. For this reason, the
need and necessity of implementing prevention programs within the school
community is recognized. Prevention of school violence involves the for-
mation of attitudes, beliefs and behaviors of children before unacceptable
behaviors become an integral and everyday part of their lives (Hitrec, 2010).
Its application is possible through teaching and extracurricular activities.
Through teaching activities, the responsibility for preventive action lies with
the teacher. The communication channel between teachers and students con-
tributes to an open and cooperative relationship, which contributes to the
positive influence of teachers on student behavior. In addition to personal
example, teachers have the opportunity to act and introduce children to
violence through teaching content. It is equally important to take into ac-
count that prevention programs, as well as interventional action on the oc-
currence of violent behavior, apply not only to students, but also to parents,
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school, local and social community (Smokowski & Holland Kopasz, 2005).
Therefore, recent research emphasizes the acquisition of skills needed for
planning and implementing prevention programs (Donat Bacioglu & Onat
Kocabiyik, 2019). If the role of teachers in the prevention of violence is
seen through her/his reflective practice, then the importance of her/his com-
petence for the implementation of various programs that contribute to its re-
duction is noticed.

The aim of the paper is aimed at training teachers for preventive
action, reacting in case of problems, recognizing the types and forms of
violence, as well as getting acquainted with the ways of preventive
programs. In accordance with the planned aim, the action research has
been realized and further analyzed in accordance with the phases of
the action research, which include: planning, action, observation and
reflection.

RESEARCH METHODOLOGY

Action research is, as the term itself says, both action and research, a
process of changing practice and the construction of knowledge. At the heart
of the action research is the action, and the data collected serves as feedback
on the basis of which it is possible to adjust and change the planned activities.
Thus, the whole research process becomes a flexible and creative response to
the needs of research participants. It is a flexible, situation-sensitive method-
ology. The characteristic of the action research is its endless dialectic. It does
not change the population, but only individuals.

We start the action research with the baseline values and research
questions that provide clear guidelines to action researchers. The starting
values of the action research are: improvement of the pedagogical-
educational practice, prevention and suppression of peer violence, favorable
social climate in the classroom.

The questions for conducting the action research are as follows:
1. What is the role of the action research and how can it contribute to the
search for the causes of violence, violent behavior and aggression of re-
spondents? 2. Does the active participation of the respondents and this type of
workshop work improve the practice of teachers? 3. Does the application of
this way of work develop desirable traits, attitudes and adopt positive behav-
ior patterns by students? 4. What can be changed in the school climate by ap-
plying the action research? 5. What are the reflections of all respondents, i.e.
participants before and after the research? 6. Is the slightest shift, more posi-
tive attitude and result, visible after the conducted workshops?

When it comes to the type of the action research, collaborative, i.e.
participatory research has been applied, which implies the inclusion of
two or more teachers and classes in which the same problem occurs, in
this case, violence. The collaborative approach enables communication
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between the implementers of the action research through a discussion that
leads to a deeper understanding of the problem. The aim is to find solu-
tions to a given problem through the action, i.e. to strengthen the capaci-
ties of students and provide teachers with new competencies, in order to
improve their own practice.

The following goals were set in the action research: 1. Acquisition of
new competencies of teachers in violence prevention and their training for the
practical application of what has been learned; 2. Improving the compe-
tencies of students for the active action in case of violence and getting ac-
quainted with the ways of preventive action; 3. Encouraging personal en-
gagement of teachers and students and their mutual cooperation in the appli-
cation of acquired knowledge and skills in violence prevention; 4. The ulti-
mate goal is to create a healthy and functional environment which will ensure
the safety of students in the school community.

When it comes to workshops, two educational workshops with stu-
dents from two classes have been applied, in which the problem of vio-
lence has been noticed. The workshops are designed specifically for the
purposes of this research. The following has been used in the workshops: ac-
tive methods, experiential learning method, cooperative and problem method.
The following forms of work have been realized: simultaneous individual ac-
tivity, work in small groups, group discussion and conversation in a circle.
One part of the workshop included a frontal form of work, where the empha-
sis was on teachers' lectures on the topic of violence. In that way, the empha-
sis was on acquiring knowledge, ways of reacting and reporting violence. In
the research and its analysis, a descriptive method was used with the tech-
niques of surveying students and teachers and interviewing teachers after cer-
tain implementation activities.

In order to determine the desired changes in students' knowledge at
the beginning and the end of the workshop work with students, a ques-
tionnaire was realized, which consisted of 8 open-ended questions. This
guestionnaire was also a summerized evaluation of the effectiveness of
the action research. Formative evaluation of workshop activities was real-
ized through a questionnaire with three open questions.

An open-ended questionnaire for teachers was also used in the re-
search. It was conducted in order to find out the self-assessment of their re-
flexive practice, recognition of changes and the importance of the action re-
search in the prevention of violence. The research involved 43 students from
the fifth grade (two classes) and 2 teachers from the classes where the need
for violence prevention was recognized. The research was realized in the el-
ementary school Ucitelj Tasa on the territory of the City of Nis in 2019.
Three phases were applied in the research. The first included planning —
problem identification, teachers’ training and activities creation. The second
phase included practical application, i.e. the implementation of activities and
evaluation. The last, third phase, involved the evaluation of the entire
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program, with the aim of recognizing the achieved results by comparing the
initial and the final state.

INITIATING OF THE ACTION RESEARCH

The action research is considered a specific method by which theoreti-
cal assumptions are practically applied, by testing its effectiveness (Carr,
2006; Larrivee, 2000). Other authors (Reason & Bradbury, 2001) consider
the action research in a broader context, which implies a focus on a participa-
tory view to the world. It is a democratic process that combines theory and
practice, action and reflection and encourages cooperation in order to find
practical solutions and ensure the progress of the individual and the commu-
nity. In order for the action research to have fundamental scientific support, it
is important to fulfill its core, which includes: the role of teachers in improv-
ing their own practice, considering problems through reflection, self-
reflection and the action, as well as introducing associates to acquired experi-
ences (Altrichter et al., 2002). On the other hand, the action research contrib-
utes to the simultaneous improvement of practice in the school community.
Collaborative relationships are established not only between teachers, but al-
so parents, municipal boards and other educational institutions. The estab-
lished cooperation and solving common problems through involvement in
research cycles enables professionalization of all participants (Calhoun,
1993). So, empowering teachers to conduct the action research is achieved by
developing techniques, networking successful practice expertise, and creating
conditions for innovation testing (Gallagher-Brett, 2019). That is why the ap-
plication of the action research for teaching practice is important, because
its goals are aimed at solving common problems. In this paper, as already
emphasized, the action research encompasses and analyzes through phas-
es: planning, action, observation and reflection (McNiff, 2002) and the
obtained results are presented and interpreted through these phases.

DISSCUSSION RESULTS AND REFLEXION
AND PLANNING PHASES

The action research in relation to other research approaches is a
modern and purposeful way of solving practical problems. Such an approach
implies flexibility in work and reflexive openness to new challenges in
improving pedagogical-educational practice. Their importance is also
evidenced by the results of research that has been proven to contribute to the
professional development of teachers (Maijala & Pageze, 2018). On the other
hand, students *experiences have shown that the action research strategies
have contributed to them to feel more capable of learning (Kenny & Puig,
2018). As already emphasized, the action research implies several phases,
and in this part, the problem of violence in practice is identified through the
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cooperation of teachers. Emphasis is placed on achieving the first goal of the
research, which includes the acquisition of new competencies of teachers in
the prevention of violence and their training for the practical application of
what has been learned.

Problem identification [> Teachers Training |:> educgt:{g ?glogczfritjes

Figure 1. Activities in the first phase of research

By observing and analyzing the current situation, i.e. primary prob-
lems, teachers who need help have been identified and accordingly, condi-
tions have been created for strengthening the capacity of teachers and active
action in problem solving. The teachers in school were informed about the
goal of this research and agreed to be participants in the research on a volun-
tary basis. In cooperation and direct conversation with teachers, the following
problems were identified in the class: discriminatory behavior of students,
frequency of peer violence, passivity in situations of violence, lack of respon-
sibility for reporting and reacting, etc. Regarding the role of teachers, the
problems were noticed: underdevelopment of the pedagogical approach in
the way of reacting in case of violence, lack of knowledge about the ways of
preventive action and realization of the action research. After identifying the
existing problems through conversation with the teachers, the training of
teachers started in order to prepare them adequatelyfor the practical imple-
mentation and change of the existing practice. The training was held by re-
searchers, assistants and critical friends who were active participants in the
research.

The training was about providing knowledge about the role of the
teacher of reflective practitioners, in recognizing the types and forms of vio-
lent behavior, measures and programs of preventive action, introduction of
techniques and forms of workshop and pedagogical approach. The training
segments were realized from the direct experience of working with teachers
and students. The training proved to be successful, especially in the field of
prevention programs and the adoption of techniques, methods and forms of
the workshop. Teachers were introduced with the programs aimed at
strengthening the relationship between children and their parents, social sup-
port, media intervention and support programs for victims of violence. The
training of teachers lasted for two weeks, with an agreement that the meeting
should take place when it suits them, before classes or after classes, in class-
rooms when there are no students. For the training, we used power point
presentations, educational films, results of empirical research of violence
prevention programs, and accordingly, they were introduced to the role of the
action research. The training is mostly dedicated to programs that aim to de-
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velop social skills in students as one of the ways to prevent violence. After
the training, we started creating educational workshops for students in ac-
cordance with the segments covered by the training and thus managed to cre-
ate a sense of empowerment in teachers "I am a reflective practitioner, ac-
tion researcher." The content of educational workshops refers to introducing
students to the problem of violence, their experiences, providing information
on how to react and report violence. The workshops are adapted to the age
and abilities of students and are aimed at developing their social competen-
cies. In order to more adequately prepare for the implementation of educa-
tional workshops, teachers had the opportunity to consult researchers.

ACTIVITIES IMPLEMENTATION
AND RESEARCH PROCESS EVALUATION

After the held teachers training, the selected target group (consisting
of 43 students and 2 teachers) approached the second phase of the research,
which included the activities shown in Figure 2.

Implementation of . . Self-assessment of
workshops with |:> Eva]uat];rtlivoi}'essmdents |:> teachers about the
students realized activities

Figure 2. Activities in the second research phase

Before the beginning of the realization of the educational workshops,
the students were given a short questionnaire with open-ended questions in
order to check their current knowledge about the forms and types of violence,
the ways of their action in case of violence, etc.

Table 1. Open-ended questions for students

1. Define the concept of violnce in your own words?

2.What types of violence exist?

3.What forms of violence exist?

4.What do you do when you see one studnt beehaving violently towards another one?

5.What do you do when one student is viiolent towards another one?

6. State the characteristics of a persson who suffers the violence and the person who
commits violence against other people?

7. When the violence occurs, to whom do you report it?

8. List suggestions on how to reduce violence in your school?

By analyzing the questionnaire in the initial measurement, we were
able to see the following results. The most common responses of the re-
spondents were analyzed. The answers indicate that most of 43 students
are able to define the concept of violence and most often do so using ex-



66 J. Maksimovi¢, D. Stojanovi¢, J. Osmanovié

amples and their own definitions. When it comes to the second and third
questions, the students know and state the types and forms of violence, but it
was obvious that they do not know everything (social and sexual violence is
most absent). Students often do not know how to react in case of violence,
and some respondents state that they invite older people to intervene. Stu-
dents believe that they should not interfere in the conflicts of others or make
aneven bigger conflict, but also that “one should not laugh at others who suf-
fer violence. The majority characterized the victims as lonely "they are chil-
dren who have no friends or sit alone in a bench". Some respondents point
out that these are most often children who have some problem, an aggressive
attitude. On the other hand, most of the respondents think that the bullies are
restless students in a class, harassothers because they are jealous, because
they do not have good results or something else.

When reacting to violence is in question, almost all students point out
that violence is reported to parents and teachers, and only some individuals
mention the pedagogical-psychological service and the police. Students see
the solution to the problem of violence in punishing those students who show
violent behavior, that teachers in class should talk more about students' prob-
lems and that there should be education for students. None of the students
emphasizes their active work in the prevention of violence. By obvious com-
parative analysis, when it comes to differences in relation to classes, there
were none, the answers are uniform, i.e, mostly homogeneous.

In their classes, teachers presented instructions from researchers
and knowledge about prevention measures to their students and they had
the freedom to create them.

After having realized the workshops, the students evaluated the ac-
tivities and work of the teachers through a questionnaire. Formative eval-
uation was applied in both classes.

Table 2. Evaluation of teachers’ work

=

What did you like most in educational workshops?

What did you like least in educational workshops?

3. Would you like this way of work to be appied in teaching other
subjects and why?

n

By analyzing the answers of the respondents, the following answers
are sorted out: it is much better in this class, it was very interesting to learn
like this, it was very relaxed, we could express our opinion without being
criticized, this is how we learn more.

Everyone was pleasantly surprised by the way they worked, which
they pointed out in their answers: | like it a lot, this is the first time we work
like this, I don't know what we don't do with others in class, at first | was
bored, and then | got the desire to answer. The students stated that they like
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this way of working and that they want to apply it to other subjects. As a rea-
son, they cite greater motivation for adopting the teaching content: it is much
better, because time passes very quickly, and in other classes it never passes,
it is interesting, because we talk to others and learn together, it is somehow
relaxed, | don't have to watch everything | will say, in an interesting way we
learned everything about violence and how we should behave and how to
prevent it, everyone would love boring subjects if they learned like this. We
received answers with a more negative connotation from the students of the
second grade. In general, the students praised the activities, emphasizing that
they learned more in this way than during the classical classes.

Thus, the differences in students' responses in relation to the class are
visible in terms of the "performance effects" of teachers who have imple-
mented educational workshops. In the first, better mutual interaction with
students was achieved, than in the second. We may recognize the possibility
of more negative student responses in the fear of a new way of working that
"may" have prevented a teacher from another class from conducting work-
shops as well as the first teacher. Therefore, this formative evaluation by the
students confirmed that it is necessary for the teacher of the second class to
change the leadership style, in order to additionally motivate the students to
work and meet the criteria required by this innovative way of working. After
the realization of educational activities, a meeting was organized with teach-
ers in order to initiate a discussion on possible problems, self-reflection,
changes and finding ways to improve their further work. First, an individual
self-assessment was made, and then a discussion was initiated in order to
more adequately assess their work and future improvement. Therefore, form-
ative evaluation was applied here as well. Teachers in both classes were real-
istic in their assessment, with teachers from the other class showing insecuri-
ty and still unwillingness to implement this way of working, which was in
line with the perception of students in that class. In this regard, it can be stat-
ed that there is a visible lack of pedagogical competencies in working with
students. This points to the need for teacher education and the importance of
strengthening the competencies of "their weaknesses".

EVALUATION OF PROGRAME EFFECTIVNESS

After the end of the action, in the final phase, a summative evalua-
tion of the entire program and self-evaluation, i.e. critical reflection of the
teacher's own work, was started. One of the methods used in this research
is to determine the effectiveness of the program through a final survey of
students. The questionnaire created for the needs of this research was
used in the first and final phase of the action research (Table 1), in order
to notice the achieved changes and evaluate the quality of the program. It
examined whether the activities carried out by the teacher contributed to
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the expansion of knowledge in relation to the initial situation, when it
comes to violence.

Based on the repeated survey, the following changes in the knowledge
of most students were identified: (1) a more adequate description of the con-
cept of violence by giving examples; (2) recognition of all types and forms of
violence; (3) providing multiple answers regarding reporting of violence
(parents, teachers, professional service, principal, police, NGO sector, etc.);
(4) a more substantial description of the person who suffers violence, empha-
sizing the characteristics of the victim of violence; (5) ways of preventive
action, unlike the original answers, indicate that active and preventive ac-
tion includes the action of students and the application of preventive ac-
tivities within the school community. Thus, the results indicate positive
changes in the expansion of students' knowledge, but also improvements
in group relations and mutual cooperation of students who exhibit aggressive
behavior.

The summative evaluation also included the application of a ques-
tionnaire for teachers in order to find out their self-assessment of reflexive
practice, to recognize the changes and the importance of the action research
in prevention of violence. Based on the teachers' answers, it can be concluded
that the self-assessment was equal in terms of the assessment of their work.
They pointed out that they had fulfilled all the tasks and met the criteria. On
the other hand, they pointed out that there was dissatisfaction with some
segments such as: approach to working with students, lack of self-confidence,
competence and experience in using the workshop mode. Since this is their
first experience in such a program, self-reflection has proven to be an excel-
lent way to understand their quality of work and improve further reflexive-
practice. Having in mind the training attended, they point out that they pro-
vided all the information regarding the problems and ways of preventive ac-
tion on the occurrence of violence, which left a positive effect on students.
They see positive changes in terms of student participation, positive reactions
that are often lacking in classical teaching, increased cooperation between
students who exhibit aggressive behaviors and often enter into conflicts, as
well as in the manifestation of higher levels of tolerant behaviors. In their
opinion, the workshops were educational for both students and for them as
educators and reflective practitioners. Students had the opportunity to learn in
a creative way, using innovative working methods. The teachers pointed out
that they learned more about the programs of preventive action, ways of re-
acting to the occurrence of violence, as well as the workshop approach,
which were the bases for creating the opportunities for the development of
students' social competencies. As suggestions for improving the program,
teachers state: the inclusion of a larger number of teachers, more practical ex-
ercises and familiarity with the action research, in order to strengthen their
capacities for further application.
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CONCLUSION

Every innovation in the educational system or pedagogical practice
is not at the same time the action research. The action research always rep-
resents the transformation of pedagogical-educational practice, "controlled
innovation™, i.e. an attempt to change / improve pedagogical practice, which
is at the same time a way of learning about the practice itself and the situa-
tion in which it takes place. In order for the action to really lead to changing
and learning about social and pedagogical-educational practice, it must be
planned, as an attempt to solve the problem, and then subjected to system-
atic monitoring, analysis and evaluation, again from the point of view of its
contribution to solving the problem.

The focus of this action research is the involvement of a reflective
practitioner teacher in preventive solution of current problems of violence,
with the aim of improving her/his professional role, self-reflection of her/his
own work and developing social competencies as one of the ways to prevent
violence among students. The phases of the action research included: the re-
alization of teachers’ training, creation of activities, realization of activities
and evaluation of teachers, students and the entire program.

Taking into account the mentioned goal, the effect of a change is visi-
ble in relation to teachers and students. Changes were noticed with students
in the expansion of theoretical knowledge and the development of awareness
of their active work in prevention of violence. In relation to the starting phase
of initiating the action research, it can be concluded that the implementation
of training and practical application of violence prevention programs for stu-
dents has led to changes in social relations and greater interactivity in the
classroom. So, it is visible in terms of showing greater cooperation, toler-
ance and non-violent conflict resolution in educational workshops. After
the summative evaluation, it was determined that the students were encour-
aged to be responsible in terms of their active action in solving the problem
of violence, but also that in general there was an expansion of their
knowledge about this problem. On the whole, the workshop way of work-
ing was successfully evaluated by both the students and the two teachers.
This opens the possibility for the application of this type of work in regular
classes.

On the other hand, this research is also significant due to changes in
the work of teachers. The changes are visible in: an open approach to the ap-
plication of workshop work, motivation to acquire new competencies, an ac-
tive approach to problem solving, but also the most important successful re-
sults in working with students in prevention of violence. If the overall results
are considered, the need for the implementation of long-term programs for
prevention of violence by teachers can be indicated. This paper confirms that
the reflexion practice of teachers provides an incentive for professional en-
richment and solving key problems of the school community in prevention of
violence.
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For this reason, we note that the validity of the action research
cannot be calibrated nor can the presented results be generalized to the
entire teacher or student population. Every change, micro-change is a
kind of empowerment of teachers and an opportunity to improve this is-
sue. Every teacher can apply a similar method of work in their work with
the aim of educating prevention of violence in schools.

The conducted action research also opens new questions: whether
the change in student behavior is real or whether it will be of a short-term
character or will have long-term effects. The questions and dilemmas that
are crystallizing before us, can be solved with a new research in school.
The action research does not represent the end of one process, but a new
beginning for further research and changing and improving pedagogical-
educational practice.
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YJOTI'A AKHUOHOI' UCTPA’KUBAIBA
Y IIPEBEHIINJU HACHUJBA Y HIKOJIAMA -
NPUMEP PE®JIEKCUBHE ITPAKCE

Jenena Makcumonuh?, Janujena Crojanosuh?, Jenena Ocmanosuh'
1Vuusepsurer y Hunry, ®unozodcku dakynrer, Huui, PenyGnuka CpOuja
2yuugepsuter y Humry, ®akynrer ymetnoctu y Hury, Humm, Peny6nuka Cp6uja

Pe3ume

[IpuMeHa aKIMOHMX HCTPaKMBama y IIKOJICKOM KOHTEKCTY MOXE JOBECTH IO
Ba)KHHX NPOMEHA, KOje Cy JlaHac cacTaBHHM Je0 HacTaBHHYKe mpodecuje. OBaj paj moka-
3yje ia myTeM KoJabopaTHBHOT aKIMOHOT HCTPaKUBaba MOJKEMO Pa3BHjaTH Hajpasinyu-
THje KOMIICTCHIIMje M KOJ| y4eHHKa, Kao IITO Cy MPUXBAaTambe U TOJEpaHlHja. AKIMOHO
UCTPaKHBAbE TIPEJICTAaBIbA YT, HAYMH MM METOJ KAKO YHANPEIUTH COTCTBEHY MPaKCy.
OCHOBHH LIMJb MCTPAXKMBaM-a 3aCHOBAH je Ha (hOpMHUparby TpHjaTHE IIKOJICKE KIMME U Ha
ocHrypasamy 6e30€IHOCTH YUeHHKa Y IIIKOJICKO] 3ajeTHHUIIH. 3a/Ialli HCTPaKBabha ycMe-
peHu cy Ka GopMupamy KOMITETSHIMja HACTABHHKA 32 aKTUBHO JICJIOBAGE U TIPEBEHIH]Y Y
cuTyanyjama mojase Hacusba. Ca Ipyre cTpaHe, y HpOLEC UCTPaXHUBamba OWIH CY YKIBY-
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YEeHN U yYeHUIH, KOjH Cy paoHHUIIaMa OCIOCOOJbEHH Ja CIIO3HAjy U Aelyjy Y Ciydajy
TI0jaBe HACHJba.

AKIMOHO HCTPXHUBAE NMAO je (asy IiaHnpama, Gasy akimje u dasy peduexcuje.
CrpoBezIeHO je y JIBa OJIeJbeHha, IPH YeMy je Y BbiMa IPETXO0IHO OHO yOodeH MpoliieM Ha-
cuipa. Y HCTpaKHBamy Koje je crposeneHo 2019. ronguHe y4ecTBOBaJIO je yKymHoO 43 yue-
HHUKa ¥ 2 HACTaBHMKA Pa3pe/iHE HACTaBe. Y eMIMPHjCKOM JIeTy HCTPAKUBarba IPHUMEH-CHE
Cy JIBE €IyKaTUBHE PaJUOHHMIIEC y KOjUMa Cy KOpHITNEHN Pa3IMYUTH OOIHIH Pajia, IOYeB
O paJia y MaJIIM I'pyInama, JMCKyCHje, Ia CBe JI0 Ipe/laBatba HACTABHUKA HA TeMy HaCHIba
U IIPEeBEHIHje HacHIba, a KOjU Cy IPETXOAHO IPOULTH 00yKy HcTpaxkuBada. OpraHu30BaHO
je TIOYeTHO W 3aBPIIHO Mepeme IyTeM YIUTHHKA OTBOPSHOT THIIa KaKo O ce M3Mepuiie
pasvKe y ca3HambHMa YUeHHKA O HACHJBY IPe HCTPaKUBarba M HAKOH Hhera, IITO je 3a HOo-
Tpebe W3BEIITaja O CIIPOBEACHOM aKI[MOHOM HCTPaKUBAMY IIPEICTABIbaI0 CyMAaTHBHY
eBaTyalyjy. 3a y4eHHKE je OCMHUIUBCH U YIUTHHK, KOjU je Takohe OMO OTBOpPEHOT THIIa
paJy MCIMTHBAbA YYCHHKA O UMIIpECHjaMa HaKOH CIPOBEJCHUX PaUOHHMIIA, LITO je Mpy-
K10 (OpPMATHBHY eBaTyallljy HUCTpakuBama. Ha kpajy, Tpehn ynmuTHHK OTBOPEHOT THUITA
0uo je HaMeHhEH HACTABHULIMA, a TOMONY Hera Cy UcIHuTaHe camopeduieKkcHje o pediek-
CHBHOj IIPAaKCH, IMIIPECHjaMa 0 HaCTAJIMM IIpOMEHaMa Koje Cy HaCTaBHHIY YOUHIIH, a KOje
ce MOT'y JICCHTH HOCPEJICTBOM aKI[MOHOT UCTpakuBama. VcTpaxkiBame je 1aio 3HauajHe
pesyinrrare. HactaBHUIM Cy MCKa3aIy MOTHBHCAHOCT 3a IIPUMEHY aKIMOHOT HCTPaKHBAba
U TIPUMEHY PaJIMOHHIIA y CONCTBEHOj pakcu. Ca ipyre cTpaHe, pe3yJITaTH oKasyjy J1a cy
YUEHHIH TTO0Ka3aJM Behe TeopujcKo 3Hame 0 ojMy, BpcTaMa i OOIMIIMMA HACHIBa, Kao U O
HayMHUMA TIPEBCHIIM]E OBE TI0jaBe y IIKOJICKOM OKPYXKemy. VICTpaKuBame Hyau HU3 Ie-
JIarOUIKMX MMITIMKALHja: CIpoBol)ermhe aKIMOHOT HCTPAKMBAA jada HACTABHIYKE KOMITE-
TEHIWje, cTBapa 00Jby KIIHMY Y OZIeJberbY, CTAITHO Ce CTPYYHO YCaBpILaBajy, BpIIE HEmpe-
CTaHO KPUTHYKO MPEUCIUTUBARE, IITO jé OCHOBHA KApaKTEPHCTHKA aKI[MOHOT HCTPaXKH-
Baya 1 pedIeKcUBHOT npaktiyapa. Kako OM W yu4eHHWIM ¥ HACTaBHMIM TIPEBEHTHBHO Jie-
JIOBAJIM y Cy30Hjarmby HacWba, HEOIIXOIHH Cy AyrOPOYHH IOKYIIAjH U CIipoBoljerbe Herpe-
KUJIHE aKiyje. VicTpaxuBame je NPaKTUYHO ¥ IPUMEHJBUBO Ha pelllaBarbe Hajpa3InuuTH-
JUX CHUTYyalHja Koje ce IelaBajy y MKOJICKOM KOHTEKCTY, T1a ce CToTa yKa3yje Ha jour Behy
adupmaIjy mpruMeHe aKIIHOHUX UCTPAKUBAbA.



