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Abstract

The Strategy for Higher Education System Development in Serbia up to 2020
presupposes a certain level of digital literacy of all participants in education. Knowledge
and skills in the area of Information Communication Technologies (ICT) are basic
requirements. University teachers (UT) are also expected to develop skills to use ICT for
both teaching and scientific research because they are both lecturers and researchers. This
research is based on the primary assumption that UT would apply ICT to a greater extent if
they were provided with actual possibilities to do so. The aims of this paper are to enable
preliminary insight into (1) how UT understand the role of ICT in their research and which
aspects of the scope of ICT they are familiar with; and (2) what UT believe could facilitate
their scientific research. A survey was conducted with 166 UT in Serbia based on a mixed
questionnaire. The data analysis confirmed that UT are familiar with both the role and
scope of ICT but they lack the objective possibilities for a broader application of ICT. The
respondents clearly stated that access to data bases, referenced journals and other sources,
and the application of available programs and solutions, as well as training to use them in a
proper way, should be enabled. The general conclusion is that solutions are needed at all
levels of the entire education system to provide UT in Serbia with a better environment for
both teaching and research based on ICT.
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YJOI'A U AJOMETH UTH®OPMAIIMOHO-
KOMYHUKAIMOHUX TEXHOJIOT'HJA Y
NCTPAXKUBAIbUMA YHUBEP3UTETCKUX
HACTABHHUKA Y CPBUJHN

AncTpakT

Crpareruja pasBoja oopasoBama y Cpouju 1o 2020. roauHe moapazyMeBa JUTUTAIHY
MHCMEHOCT CBUX y4YeCHHKa y Iporecy oOpasoBama. CTHIame 3Hama U BEUITHHA Y
obmactu uH(OpMaoHO-KOMyHHKaMoHuX TexHosnoruja (MKT) ocHOBHH je mpemyciioB.
W on yruBep3uterckux HactaBHuKa (YH) odexyje ce na crudy Bemture 3a npumeny MKT
KaKo 3a MoTpeOe HacTaBe Tako M 3a MOTpede HAayYHOUCTPAKMBAYKOI pazna, jep je
HACTaBHUK M TpefaBad W HcTpaxmBad. OCHOBHA IIPETIIOCTaBKa OJ KOje Ce y OBOM
UCTpaXxkuBamy Tonasu jecre na 6u YH nomere KT nmpumMemnBamm y naieko Behoj Mepu
KaJa OM MM ce 3a To IpyXiie oojektTnBHe MoryhHocti. CaMuM THM, IIMJBEBU OBOT paja
cy ga (1) monynu npemMuHapHU yBHI y To Kako YH y Cp6uju paszymejy ymory UKT 3a
noTpede ucTpaxkuBama 1 koju cy uM qomeru KT moszHatw 1 (2) Ha Koju HauuH OU UM ce,
M0 BFUXOBOM MHIIUBEHY, OJIAKIIAN0 OaBibembe HayKkoM. AHKetrpano je 166 YH y Cpouju
Ha OCHOBY KOMOWMHOBAHOT YIHTHHKA M aHAIM3a pe3ynrara MOTBpAWia je ma cy YH y
BEIIMKOj MEpH YMO3HATH Ca YJIOroM M ca mojeauHadnuM nomeruma MKT, amm ma um
HezlocTajy 00jeKTHBHE MOTYNHOCTH 3a FUXOBY IIHMpPY NPUMEHy. VcrTaHnmu cy HexBo-
CMHCIICHO UCTAKJIM J1a je MOTpeOHO oMOryhHTH MpHCTyN 6a3ama rmojataka, pedepeHTHHM
YacoIMCHMA U IPYTHM M3BOPHMa, IIPUMEHY JOCTYITHHX MPOTPaMCKUX pelierha M TEXHO-
JIoTHja, Kao 1 00yKy 3a FbUXOBY aJIeKBaTHY MpuMeHy. OTIITH 3aKJbY4aK je Nia cy moTpeOHa
CHCTEMCKa pellelha Ha CBHM HHBOMMAa 0Opa3oBHOTr mporeca koja 6u YH y Cpouju
00e30emia 00Jbe OKPYKEeHE 32 HACTABHU PaJ] M Hay4yHa HCTpaKiBama y3 npumeHy UKT.

KibyyHe peyn: yHUBEp3UTETCKU HACTABHUIIM, IpeaBayl, HCTPAXKUBAUH,
npumena UKT.

INTRODUCTION

The Strategy of Higher Education System Development in Serbia up
to 2020 recognizes the importance and role of new technologies in the
process of developing the education system. The acquisition of knowledge
and skills in the area of Information Communication Technologies (ICT) is
one of the preconditions for social integration into the contemporary
society and labour market (Guidelines, 2013). Pursuant to that strategy,
digital literacy enables “digital competence, which is one of the eight key
competences defined as a set of relevant knowledge, skills and attitudes
necessary for life in a society based on knowledge” (Guidelines, 2013,
p.5). For this reason, the National Education Council (NEC) in Serbia
initiated the drafting of a relevant document (Guidelines, 2013) outlining the
principles based on which ICT application in the formal education process
would be defined.

Such a strategy implies that teachers (the main actors in education)
should change their approach to that process because there is an obvious
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gap between teachers and students regarding ICT skills and knowledge.
At the beginning of the new millennium, Prensky warned that students are
digital natives who speak a different language than their teachers, who are
digital immigrants speaking the language of the pre-digital era (Prensky,
2001). Students spend most of their lives surrounded by modern tools and
they understand their environment in a different way than students in the
past did, although this does not imply that students actually have the skills
to apply ICT for educational purposes (Pordevi¢, 2011; Prensky, 2001).
However, they do have an advantage compared to their teachers.

A tendency that may be observed among private users of modern
technology as well as scientists and researchers is that they refer to ICT and
its digital content, tools and applications as ‘computer’ and ‘Internet’. The
first term implies the application of various tools and programs within the
limits of the personal computer whereas the second refers to the network of
more computers within the World Wide Web. However, the terms
‘computer’ and ‘Internet’ have a much wider scope of implication in the
system of education than in other areas of contemporary society. The reason
why is that apart from relying on infrastructure and telecommunication,
the educational system imposes that teachers engage in two segments:
(1) teaching, in which the teacher is a lecturer (Bajéeti¢ & Lazarevi¢, 2007,
Pordevi¢, 2014; Mandi¢ & Risti¢, 2006; Misic¢ 1li¢, 2007; Risti¢, 2009) and
(2) science, where the teacher is also a researcher (Beatty, 2010; Kelly, Lesh,
& Baek, 2014; Laurillard, 2008; Parsons & Brown, 2002). Both segments
comprise the essence of the teacher’s profession, especially in higher
education.

The review of relevant literature shows that many authors (Bickle
& Carroll, 2003; Fein & Logan, 2003; Klein, 2004; Koehler & Mishra,
2008; Sallmon, 2004) agree that nowadays the wider application of ICT in
life and work is a challenge in modern education as well. Teachers are
expected to acquire and develop competences enabling the adequate handling
of the educational process in an ICT-dominated environment. For instance,
Koehler and Mishra suggest that the education process relying on ICT should
be based on three components: content, pedagogy and technology (Koehler
& Mishra, 2008, p. 3). This means that teachers need training to be able to
unite the three components. Another aspect pointed out is that standards have
to be established to enable the development of the teachers’ new professional
competences in the new environment (Klein, 2004). Possible quality
indicators of the methodological aspects of teaching relying on ICT need to
be defined (Bickle & Carroll, 2003), as well as various strategies within the
training of teachers to work in modern education (Fein & Logan, 2003).
Finally, the role of the teacher (lecturer) implies that they accept the role of
a moderator in the education process (Sallmon, 2004). In other words, the
teacher should be an expert who creates the relevant environment for a
dynamic exchange of knowledge and information, thus accepting to manage
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educational activities with the objective that the participants in it develop and
realize interaction and cooperation among themselves, both autonomously
and with guidance.

Therefore, along with the development of the teachers’ new role as
lecturers, their role as researchers in the field of ICT needs to be developed.
Many authors (Beatty, 2010; Kelly, Lesh, & Baek, 2014; Laurillard, 2008;
Parsons & Brown, 2002) support the belief that the borderline between the
teacher’s role as a lecturer and researcher has been erased in the daily work
conditions of modern education. Every teacher who chooses even basic ICT
applications not only uses and implements technology in their teaching
(Beatty, 2010) but also verifies the efficiency of such teaching (Laurillard,
2008), challenges and tests its possibilities so that they may analyse it in their
research and publish their results and conclusions (Jacobson, 1999; Kelly,
Lesh, & Baek, 2014; Parsons & Brown, 2002). Accordingly, the general
recommendation is that more research is needed to identify the most efficient
ways to help teachers use ICT as much as possible, both as lecturers and
researchers (Thompson & Mishra, 2008). In Serbia, the NEC supports the
same recommendation.

The basic assumption underlying the research described here is
that university teachers (UT) in Serbia would apply ICT to a larger extent
if they were provided with actual possibilities to do so. Therefore, the
aims of this research are to offer preliminary insight into:

(1) How UT understand the role of ICT in their research as well as
which aspects of the scope of ICT they are familiar with and

(2) What UT believe could facilitate their research activities.

A survey was conducted among 166 UT in Serbia based on a mixed
questionnaire with nine closed-ended questions and one open-ended
question. The research was not aimed at exploring the various aspects of ICT
application among UT, but to provide insight into the general knowledge of
the scope of ICT among them and to enable preliminary conclusions about
their needs regarding a broader application of ICT in their research.

METHODOLOGY

Research Methods, Techniques and Instruments

The instrument used for this quantitative and qualitative research
was a self-administered questionnaire (Lavrakas, 2008), because it is
economical, efficient and anonymous.® The questionnaire was prepared
by means of the online tool Survey Monkey and consisted of nine multiple
choice close-ended questions and one open-ended question. When choosing

! The questionnaire is available at https://www.surveymonkey.com/r/VVNSWR9J?sm=
ySe%2bBxz%2fGEbOCYRXLIM7nw%3d%3d


https://www.surveymonkey.com/r/VN5WR9J?sm=ySe%2bBxz%2fGEb0CyRxLlM7nw%3d%3d
https://www.surveymonkey.com/r/VN5WR9J?sm=ySe%2bBxz%2fGEb0CyRxLlM7nw%3d%3d
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the target group, all branches of science represented in Serbia were equally
included. At the beginning of October 2015 a link to the questionnaire was
emailed to the addresses of the vice-rectors for scientific research at all
Serbian universities asking them to forward the invitation to all the teachers
at their universities. In addition, the link to the questionnaire was posted on
the Facebook pages of the separate faculties of these universities with the call
to forward the invitation to their colleagues.

As has been pointed out, the first aim of this research was to offer
preliminary insight into the understanding of the role of ICT for research
purposes as well as the knowledge of the scope of ICT among UT in Serbia.
The second aim was to identify what UT believed could facilitate their
research activities based on the answers to the last question. The criteria of
objectivity and relevance were ensured by means of neutral questions. In
addition, to provide better understanding, the term ‘computer’ was used in
each question instead of ‘ICT’ following the expectation that the participants
would recognize the computer as the basic device for ICT application in their
research.

The multiple-choice answers to the first nine questions referred to
how, in what way and to what extent UT use ICT in their research (e.g.
application of tools for data analyses, types of analyses, referencing tools,
etc.). The tenth open-ended question was expected to indicate what the
respondents believed could facilitate their research activities. However, the
planning of more than ten questions in Survey Monkey implies charges,
which is why the questions prepared for this research were focusing on the
research aim without investigating variables such as gender, age and years
of work. More elaborate research in the future would have to be conducted
with a different instrument to enable more than ten questions including
variables such as gender, level of education, academic title and position. In
that way the sample could be analysed in more detail, and more information
relevant to the problem could be obtained.

By the end of December 2015, a total of 166 UT had completed the
guestionnaire. The lowest number of responses was obtained from teachers
from natural sciences and mathematics (12.67%), medical sciences (1.60%)
and art (1.60%) (Table 1).

Table 1. Total number of UT per branch of science

Branch of science Total No. of UT
Natural sciences and mathematics 12.67%
Social sciences and humanities 52.60%
Medical sciences 1.60%
Technical sciences and engineering 31.53%
Art 1.60%

Total 100.00%
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The reason for such a low response rate could not be investigated
within the scope of this research but it is an important question to be
included in future research. However, given the answers to the ninth question
regarding the importance of the computer in modern research, almost all
respondents (96.92%) believe that the computer is extremely important. The
results obtained in this research point to the conclusion that the awareness of
the role of ICT and the knowledge of its scope are indisputable, but it seems
that the motivation to participate in research such as this is low. The reason
may be low expectation that research will change the current situation. Both
conclusions are strongly supported by the respondents’ answers to the tenth
question, which will be discussed in the next section.

RESULTS AND INTERPRETATION

Due to the low response rate, the sample in this research is not
representative, neither as a whole nor with respect to the separate branches of
science; therefore, the conclusions may be regarded only as preliminary.
More elaborate research should be conducted at an institutional level and
with the support of authorities so that adequate scientific conclusions might
be obtained. Because of the low response rate, a descriptive analysis of the
data collected in this research was performed. However, for some of the
variables additional correlations were established as it was assumed that they
could yield relevant conclusions. Since the number of respondents was
significantly different within the separate branches of science, the
correlations were established with respect to the total number of participants
but not to the separate branches. Nevertheless, the answers to the last
question provided insight into the respondents’ opinions regarding specific
solutions they believed could facilitate their research activities. In brief, given
the lack of relevant empirical data to support a deeper analysis, this section
will present those results that undoubtedly indicate how, in what way and to
what extent the respondents use the computer in their research. In addition,
these results will be compared to the respondents’ opinions stated in the
answers to the tenth question. In that way, the research at least enables the
author’s subjective evaluation of the answers, thus yielding fairly precise
conclusions.

Since the basic assumption in this research was that UT in Serbia
know about the role and the scope of ICT but that they lack actual
possibilities to implement ICT more, the data analysis was performed in
several steps. The first step was aimed at establishing the extent to which
the computer is used in research in general. The comparison of key
computer applications among UT and the separate research phases they
conduct (Table 2) indicates that a significant number of respondents uses
the computer in all research phases. A total of 46.15% respondents use all
available tools when preparing research instruments, 78.46% search and
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analyse all sources, prepare notes, enter references and compile bibliography
lists when preparing the theoretical background for their research and 53.30%
perform both the quantitative and the qualitative data analysis.

Table 2. Key computer applications applied by UT
vs. particular research phase

Research phase

Most important computer applications Theoretical Final  All  Total
analysis  phase research
phases
% % % %
Preparing Use some Microsoft Office tool 0 3.07 4153 4461
research  Use tools available on the Internet 0 0 461 461
instruments Use all available tools 1.53 3.07 46.15 50.77
Preparing  Search and analyse all sources, 1.53 3.06 78.46 83.07

theoretical prepare notes, enter references,

background compile bibliography list
Search sources, prepare notes 0 0 9.23 9.23
and/or compile bibliography list

Search sources 0 3.07 461 7.70
Analysis  Quantitative analysis 0 3.07 461 7.70
method Qualitative analysis 0 0 26.15 26.15
Neither 0 1.53 9.23 10.76
Both 1.53 153 53.30 55.38

The correlation between the three variables shown in Table 2
(preparing research instruments, preparing theoretical background and
analysis method) points to a significant relationship between preparing
research instruments and the analysis methods that UT use in their research
(r=.288, p=.020) (Table 3).

Table 3. Correlation between computer applications when preparing
research instruments, theoretical background and analysis method

Preparing  Preparing  Analysis
research  theoretical ~ method
instruments background

Preparing research  Pearson correlation 1 -.038 2887
instruments

Sig. (2-tailed) .764 .020
Preparing theoretical Pearson correlation -.038 1 -.106
background

Sig. (2-tailed) 764 401
Analysis method Pearson correlation .288(*) -.106 1

Sig. (2-tailed) .020 401

* Correlation is significant at the level 0.05 (2-tailed).
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In brief, those UT who reported (Table 2) that they use all tools when
preparing research instruments (50.77%), stated that they search and analyse
all sources, prepare notes, enter references and compile bibliography lists
when preparing the theoretical background (83.07%) and perform both
qualitative and quantitative analyses (55.38%). The conclusion is that UT
autonomously use those possibilities in their research that are available to
them, i.e. the computer and the Internet.

The second step of analysis was expected to show the extent to which
UT were familiar with the scope of ICT with respect to data analysis and
referencing tools. The comparison between the number of UT who stated that
they autonomously performed quantitative and qualitative analyses (55.38%
in the total sample, Table 2) with the number of UT familiar with a tool used
for preparing research instruments and data analysis shows that 33.33% of
them know about SPSS, 25.00% chose Survey Monkey, 8.33% selected
Google forms, 8.33% chose Poll maker while 25.00% did not know about
any of the listed tools (Table 4).

Table 4. Knowledge of tools used for research instruments
and data analysis vs. analysis method

Knowledge of tools used for research instruments and data analysis
SPSS Survey Monkey Google forms Poll maker  None
% % % % %

Both

quantitative

and qualitative  33.33 25.0 8.33 8.33 25.00
analysis

(55.38%)

Total 74.99

When comparing the number of UT who search and analyse all
sources, prepare notes, enter references and compile bibliography lists when
preparing the theoretical background for their research (83.07% in the total
sample, Table 2) with the number of UT familiar with a referencing tool, it
could be seen that 38.88% chose Microsoft Word, 25.92% selected EndNote
(Thomson Reuter), 7.40% selected Mendeley and 7.40% chose RefWorks
while 20.37% did not know about any of the listed tools (Table 5).

The correlation between the two variables indicating the knowledge of
particular tools and possibilities provided by ICT (tools used for research
instruments and data analysis vs. referencing tools) indicates a significant
relationship between these two variables (r = .567, p = .000) (Table 6).
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Table 5. Knowledge of referencing tools
vs. preparing theoretical background

Knowledge of referencing tools
Microsoft EndNote Mendeley RefWorks None
Office

Search, analyse all sources,
prepare notes, enter
references, compile
bibliography list (83.07%)
Total 79.60

38.88  25.92 7.40 7.40 20.37

Table 6. Correlation between knowledge of tools used when preparing
research instruments and data analysis vs. knowledge of referencing tools

Knowledge of tools Knowledge of
used for research  referencing

instruments and tools
data analysis

Knowledge of tools  Pearson Correlation 1 5677
used for research Sig. (2-tailed) .000
instruments and data
analysis
Knowledge of Pearson Correlation 567(**) 1
referencing tools Sig. (2-tailed) .000

™ Correlation is significant at the level 0.01 (2-tailed).

In other words, those UT who stated they are familiar with tools
used when preparing instruments and data analysis tools (74.99%) (Table
4) reported also they knew about referencing tools (79.60%) (Table 5). The
conclusion is that UT not only know about the particular and specific aspects
of the scope of ICT but they probably use all those possibilities they can
access as much as possible. In other words, UT use programs and tools
available to them, particularly the solutions offered by Microsoft Office as
well as the data analysis program SPSS.

The third step in the analysis was related to the open-ended question.
More than half of the respondents (56.06%) provided an answer to the last
question, about how they believed their research could be made easier. It
should be noted that the question did not make any reference to ICT at all
but it was expected that the respondents would recognize their needs as
related to ICT and mention research methods, techniques and tools, i.e.
aspects of ICT that might aid their research activities. The analysis of the
replies points to rather similar opinions stressing that UT needed (a) free
access to data bases, referenced journals and similar sources (37.87%),
(b) programs to prepare their research and conduct data analyses (16.21%)
and (c)training to use programs and various technological solutions
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(10.81%). In addition, a number of UT stated they needed better financial
support (5.40%) while some of them (29.71%) stated their personal opinion
about the current state of science in Serbia. However, the answers deemed
relevant to this research (see (a), (b) and (c) above, i.e. 64.89% of all
answers) indicate that UT know precisely what they need (examples of some
of the respondents’ opinions are shown in Table 7).

Table 7. Examples of respondents’ opinions about how to facilitate
their research activities2

“Enabling unlimited (or at least considerably easier) access to articles written by
other researchers shown when searching certain topics and problems”

“Purchase the newest hardware available on the market though the criteria are
not really important. Most important would be the accessibility of information
which goes without saying in the era of the Internet.”

“International network of libraries and accessibility of data as it used to be
offered by the Kobson project when it was possible to read and even print
articles from referenced journals.”

“Better knowledge of the computer in areas necessary for scientific research.”

“Access to international online journals and books (free of charge), intensive courses
to improve technological knowledge related to new tools and methods, better
financial support for skills development, conferences and fewer obligations related to
the teaching process.”

“Accessibility to different analytical programs and the skills to use them, such as
SPSS for statistical data analyses. In addition, programs for detecting plagiarism
should be more accessible to academic staff because they are expensive and are
charged.

CONCLUSION

Pursuant to the recommendation of the National Education Council,
a broader application of ICT in formal education is needed and the aim
defined is that teachers should develop skills and knowledge to work in
modern education based on ICT application. For this reason, a survey was
conducted among 166 UT in Serbia based on a mixed questionnaire. The
primary assumption was that UT in Serbia understand the role and scope of
ICT but that they lack the actual possibilities to apply ICT to a greater extent.

The conducted research has revealed three main limitations. The first
may be attributed to the fact that the questionnaire was prepared by means of
the services offered free of charge by the online tool Survey Monkey, which
is why only ten questions were prepared. Variables such as gender, level of
education, academic title or position could not be investigated so that the

2 Translation from Serbian into English provided by the author.
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sample could not be described in more detail, thus lacking deeper insight into
relevant factors. The second limitation of this research is a result of the
particular lay-out of the answers in the questionnaire. It would have been
better and more relevant for the research if the respondents had been given
the opportunity to evaluate the separate aspects investigated in the research,
for instance based on a Likert-type scale. Another important limitation may
be attributed to the low response rate (N=166) so that the sample is not
representative enough. The reason for this remains unknown, which is why
the data analysis offers only preliminary conclusions.

The data gathered from the questionnaire were analysed quantitatively
while the last open-ended question enabled an additional qualitative analysis.
With respect to the aims defined at the beginning of the research, the results
point to the following conclusions:

1) Not only are UT familiar with the role and scope of ICT, but they
seem to actually apply ICT to a large extent. The respondents search and
analyse all sources, prepare notes, enter references, compile bibliography
lists when preparing their theoretical backgrounds and they perform both
guantitative and qualitative analyses. In addition, they are familiar with
tools used for research instruments, as well as data analysis and referencing
tools. However, the results show that ICT application among UT is limited
mainly to tools and solutions that are free of charge.

2) The respondents’ answers to the open-ended question point to the
shared opinion that UT should be allowed free access to data bases,
referenced journals and other sources, that they should be provided with
programs to prepare their research and to conduct data analyses and that
they should be trained to apply and implement ICT. In other words, the
separate aspects of the scope of ICT mentioned by the respondents imply
additional means which UT often do not have. Obviously, UT in Serbia
would exploit the potentials of ICT much more if they were provided with
better conditions to do so.

To conclude, active changes in the entire system of education are
needed to provide solutions for the problems identified in this research:

1. Research is needed to investigate the motivation among UT for
the application of ICT, both in their research and their everyday work.

2. A structured implementation of training for UT is of utter
importance to help them apply ICT in their research, the computer being
most important.

3. A priority of all institutions should be to provide UT with adequate
tools and free access to all available online sources.

In brief, changes are needed at all levels of education to provide
teachers in Serbia with a better and more modern environment in education
to apply ICT both in their teaching and their scientific research.
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YJIOI'A 1 IOMETH
NHO®OPMAIIMOHO-KOMYHUKALIMOHUX
TEXHOJIOT'HJA Y HCTPA’KUBAIBUMA
YHUBEP3UTETCKUX HACTABHUKA Y CPBUJU

Jacmuna HBophesuh
Yuusepsurer y Humry, ®unozodceku dakynrer, Cpbuja

Pe3ume

Crpareruja pas3Boja oOpazoBama y CpOmju mo 2020. moapasymeBa pa3BHjaEbC
JUTUTAJIHE MHICMEHOCTH W JWTHTAIHUX KOMITCTEHIMja CBUX yYECHHKa y O0Opa3oBHOM
CHCTEMy, a TO IIOJpa3yMeBa M YHUBEP3UTETCKEe HacTaBHMKe. HeomxomHo je na Ha-
CTaBHHIM CTUYY W pa3BHjajy KOMIIETEHIIHje Koje oMoryhasajy anekBaTHO Boheme oOpa-
30BaHOT TIpoLieca Y OKpYyXemy KojuM nomunaupajy UK T, anm na ctudy BemTHHE 3a pH-
MEHy padyHapa M 3a notpebe HayJYHOUCTPaKUBAYKOT Paja, jep Cy YHHBEP3UTETCKH Ha-
CTaBHHILIM Yy UCTO BpEME U MpeaBadd U HCTPAKUBAYN. Y TOM CMHUCITY, KOHIIUITHPAHO je
U OBO HCTPa)XHBAme y KOME Ce MOJIa3n Of MPETIIOCTaBKe Ja O YHHBEP3UTETCKH Ha-
craauiy y Cpouju nomere KT npuMermnBamy y nanexo Behoj mepu kaga 6u uM ce 3a
To mpyxmite objextuBHe MoryhrocTr. LlnsbeBr oBOT pana Cy Ja MOHYAN IPEeTMMUHAPHA
YBHJ] Y TO KaKO YHHBEP3UTETCKH HacTaBHHIM y CpOuju pasymejy yaory UKT 3a motpe-
Oe ncrpaxuBama 1 koju cy uM gometu KT no3naTu, a notom 1 1a omoryhu yBua y To
Ha KOjM HAuMH OM Cce HACTaBHHINMA, y CKJIAAy Ca FbHXOBHUM MHIIJBEIHEM, OJIAKIIAIIO
OaBJbere HayKOM. AHKeTHpaHO je 166 yHHMBep3uTeTcKHX HacTaBHHKa y CpOwju Ha
OCHOBY WH/IMBH/IyaJIHO CIIPOBEICHOT KOMOMHOBAHOT YITUTHHKA. /IeBeT OTBOPEHUX ITH-
Tama UMaJIo je 3a LUJb J]a UCIUTA Mo3HaBame ynore u gomera VKT, a nocnenme oTBo-
PEHO MHUTame J1a YTBPAU HA KOjH HAYHMH OH Ce M0 MUILBEHhY HCITUTAaHNKA HACTABHUIIN-
Ma y CpOmju onakmrano O0aBJbeme HAYKOM. AHAIIN3a pe3yNTara MOTBPAIa je Aa UCIIHU-
TaHUIM cMaTpajy na ¢y MKT u3y3erHo HEOmxomHe W J1a CaMOCTATHO MPUMEY]y MO-
ryhHOCTH KOje cy MM JOCTyIIHEe, Ha IPBOM MeCTy padyHap U uHTepHeT. Kaza je ped o
KOHKPETHUM MPOrpamMuMa U ajaThMa, UCIMTAaHUIM Cy YIJIaBHOM HaBoAwiH ,Microsoft
Office” u ,,SPSS”, ma ce MoXke 3aKJBYUHTH Ja MPUMEHYjy IPOrpaMe M ajare KojuMa
MOTy Hajiakmie fa npucryne. CeM Tora, BHIIE Of NMOJOBUHE UCIHMTAHHKA ITIOHYAWIIO j&
KOHKPETHE OATOBOpE HA MOCIEAE OTBOPEHO MHTAkhe, OJHOCHO HA MHUTAKBE O TOME Ha
KOjH HaYMH OM MM Ce oylakuiano 0aBJberbe HayKoM. VICIMTaHuIM Cy carjlacHH Ja je mo-
TpeOHO J1a UM ce oMoryhu OecruiaTaH mpHCTyH 0azama rmojaraka, peepeHTHUM Jaco-
MHMCHMA U APYTHM H3BOPHMAa, Ja j€ HEOIXOMHO Jla UM ce 0be30ere mporpaMcka perema
3a IIPUIpPEMy HCTpaKHBama M 00paly TojaTaka H 1a je IOTPpeOHO OpraHu30BaTH 00YKY
Jla ce TIPOrpaMcKa pellierha U pa3He TEXHOIOTHje M KOPHCTE. YIIPKOC OrpaHHYeY Koje
Hamehe Manmu Opoj NCIIMTaHNKA, MOXE CE 3aKJbYYHTH J1a OM YHUBEP3UTETCKH HACTABHHU-
m1 y Cpbuju cBakako xopuctriu cse pomere KT kama 6u 3a To mMamm 00jeKTHBHE
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MoryhHocTH. 3akipyurm Takohe ykasyjy Ha morpeOy Ja ce MCIIHTa MOTHBHCAHOCT Ha-
craBHUKa 3a mmpy npumeny MKT, mokpeHe cucremMcka MMIUIEMEHTamyja oOyke Ha-
craBHuKa 3a npumeny MKT, xao u na ce omoryhn Ha0GaBka anmata M HPHCTYI AUTH-
TaJHUM pecypcuMa Ha HHBOY MHCTUTYLHja y KOjUMa HAacTaBHHLM paje. Ako Ou ce
CIIpOBeJIa CHCTEMCKA pelllerha Ha CBUM HUBOMMa 00pa30BHOT Ipolieca, HaCTaBHUIINMA Y
Cpbuju 6u ce omoryhmino maneko 60Jbe OKpYXKeHe 3a HaCTaBHH paJi U HayYHA HCTpa-
JKHMBama y caBpeMeHoM oOpazoBamy y3 npumeny UKT.



